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PREFACE

The State Education Department is committed to the goal of insuring
equal educational and employment opportunities for women. The Regents
Position Paper, Equal Opportunity for Women, provides a statement of
policy as well as specific reconmendations for action to guide the schools
of the State toward achieving that goal. Two years ago, I established a
Task Force on Equal Opportunity for Women to advise me on methods for im-
plementing the Position Paper, both in the Department and in the educa-
tional and cultural institutions of the state. The-Task Force initiated

the preparation of this publication in-the Division of Curriculum Develop-
- ment. . i

9ne of the major recommendations in the Position Paper is that of

~. ending sexual stereotyping in the elementary and secondary schools. This
publication, "Reviewing Curriculum for Sexism," is designed to assist

\schools in this important task. It provides a model for use in identify-

iqg ana eliminating sexual stereotyping in educational materials. In addi-

,tioQ; the preparation of this publication ha$ given the Department an

obpo\{unity for careful examination of its own materials. ’

wZ\ ecommend the use of this model to the schools for the purpose of
strengthening instructior by eradicating derogatoyy stereotypes. In addi-
tion, the process of review and analysis will develop greater sensitivity

on the part B*Rijh person who participates.

Ewald B. Nyquist,
President of The University and °
Coemmissioner of Education
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FOREWORD

<«

A11 of us carry stereotypes in our minds regarding the appropriate
roles for males and females. These attitudes have been part of our envi- —
ronment since we were born. So much of what we have been exposed to has
conditioned us, intentionally or unintentionally, to see things as very
characteristic for one sex but not for the other. Since we entered school
the subject matter content and the very words themselves have supported
ind reinforced the concepts of sex differences and the idea that certain
behavior may be acceptable for one but not for the other:

If we are to free ourselves from sex stereotyping, we must first
sensitize ourselves to the fact that it exists. Only then can we take
cognizance of ways to remove these overt or subliminal methods of bias
indoctrination. Herein lies the purpose of this bulletin. It attempts to
illustrate some of the ways in which curriculum ani'jnstruction*] materials
may be developing sex stereotyping. In some instances it offers sugges-
tiond for.eliminating pr correcting the situation, in others it attempts
to make us more sensitive or at least aware that fuel for sex bias exists.

It seems most appropriate that we take a look at our own State curric-
ulum guides to search out examples where we have unintentionally contributed
to sex stereotyping in the past. By so doing, we hope that local school
staff will be helped by suggestions and specific examples to review their
own local guides and to revise them” where necessary. Equally important,
we have also sought to provide teachers with suggestions for using exist-
ing textbooks and other materials in a way that will minimize any sex
stereotypes they now contain or to use them to advantage in the teaching
process.

) The Degartment is extremely grateful to Mary Kinsella, former consul-
tant in Early Childhood, Rochester Public Schools; Margaret McCrory, World
.of Inquiry School, Rochester; and Helen Rice, Executive Secretary, New
York State Association for Supervision and Curriculum Development, who
served as veviewers of State Education Department publications. Acknowledg-
ment must also be made to all the publishers who have aided us in this'
project especially to McGraw-Hi11; Holt, Rinehart and Winston; Scott,
Foresman and Company; and _Ginn and Company, who so generously allowed us %o
reproduce so much of their material throughout the publication. Apprecia-
. tion is likewise e€xtended to the Commissioner's Task Force on Equal Oppor-

tunity for Women whose leadership and support make this project possible.

Robert H. Johnstone, chief, Bureau of Elementary Curriculum Develop-
ment. and Janet M. Gilbert, associate in Secondary Curriculum Development,
were responsible for organizing and preparing the entire publication for
press. "

GORDON E. VAN HOOFT .
Director of Curriculum Development

]

_VIVIENNE N.>ANDERSON
Assistant Commissioner for General
Education and Curricular Services
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DESCRIPTION OF MODEL :

hd -

Each school system has the responsibility for implementing Regents —_—
Position Paper 14, Equal Opportunity for Women. One section of this state- _
ment notes: ' -

2.a. "Special care must be taken in elementary and
secondary schools to’ use textbooks which do not
depict men and women in stereotyped sex roles.

~ The content of courses must beurevised, where
' necessary, to give a balanced account of wemen's
_contributions to our civilization."

This publication outlines the procedures used by the State Education
Department in examining some of our own publications for sexism. It in-
cludes examples of positive as well as biased statements, and suggests ways
that the latter can be changed in emphasis or intent. It lists sctrces of
help to those who will be developing curriculum materials in the future.

Tn short, it presents a model for use in reviewing curriculum for sexism.

Only g small portion of .the selections from State publications are
included here, to demonstrate various types of bias or sensitivity to-‘bias,
which can be fourd n” curriculum guides. The total data will be filed with
the subject specialists and their curriculum counterparts, to provide ,
assistance in the revision of existing curriculum publications and in the
preparation of future materialss. ‘

In adapting the model to Tocal needs, schools can profit from the ex-
perience of the people involved in this project. Each found that she/he
had beccie much more sensitive to the feelings of both sexes, with respect
to the images produced by words and pictures. It would seem that the wider
the participation in such a venture, the more consciousness-raising is

2

accomplished, : .

‘Several publishers have given permission for the-reproduction, in
whole or in part, of their guidelines. In order to provide definitions
and examples within the text of this publication excerpts have been drawn
from Guidelines for Equal Treatment of the Sexes, in McGraw-Hi1l Book
Company publications. -

However, to give schools other alternatives, three others are included -
in the appendix:
Guidelines for Improving the Image of Women in Textbeooks,
from Scott, Foresman and Company.
Tyeatment of Minority Groupe and Women, from Ginn and Company.
The Treatment of Sex Roles, Holt, Rinehart and Winston.

In each case, these publishing companies have indicated that the guide-

lines can be reproduced in quantity at the lccal level, as long as credit
is given to the respective publisher.

1
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| GUIDELINES FOR REVIEWERS |

Looking at the whole course of study

"sexless" in slant; not designed just for girls ap just for boys

- by direct identification, in introductory statement "

- by inuendo: use of pronouns, verbal examples, illustrations

- by types of readings, case studies, and other studies suggested

continuing in treatment .

- women's roles, struggle for equality, etc. - included in all
chronological time periods, or related topics, culture studies,
problem areas, etc. -

- no tokenism: brief examples of women who "also achieved" are
not enough

Analyzing its parts

. . treatment of both women and men as persons sharing humanity and
common attributes
- avoidance of stereotypes through llterature, quotations, graphic
2 illustrations: Do suggestions for teachers include questions
and strategies designed to develop skill in detecting bias,
analyzing the materidl in terms of its effect upon readers/
viewers? Are valuing activities suggested at this point?
- balance, in showing both male and femzle persons in strong and
weak roles
- - portrayal of both women and men as facing common dec1s1ons to be
made, common options, common activities. (The driver in a time-
rate-distance problem should nct always be male!)" .
. portrayal of variety in role, values, lifestyle for both males
and females
- avoidance of vocabulary, statements, questions, etc., which de-
pict a "preferred role" of wife and mother, of a successful
father concerned with "getting ahead," etc. .

- inclusion of examples of women,and men in literature and in
history who have played dif erent roles, adopted different life-
styles
. - avoidance of:characterizatlo;\sf male-female relationship as

desirable and exclusively characterized by conquering male/sex
object roles
Fair and comprehensive treatment of the women's movement

- avoidance of illustrations, expressions, questions, statements,
which mock or degrade the movement, or those ihvolved

- inclusion of questions and skill-building strategies for stu-
dents to deal with stereotyping in literature, quotations, and
graphics dealing with the women's movement. .

Editorial concerns (Reference by the reviewers to the McGraw-Hill guide-

lines and others will be helpful.)

. Balance in female-male references ('He" does not have to precede
"she'" every time!) .

. Vocabulary -- avoidance of use of qual“fying adjectives, nonparallel *

terms and ex resswonQ, etc.
(These were the guidelines established for reviewers hired by the State

Education Department.) .

3
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PAFulToxt Provided by ERIC

| STEP
i

the néed is determined
/

tng task is defined:
all publications, K-12,

" in

- English Language Arts

"- Mathematics | N

- Science

- Social Studies
plus (Consumer~Education,
Environmental Education)

~
A

the reviewers are
selected

the criteria are
established

vse is made of the data:

PLAN OF /@CTION

BY WHOM

Womens Task Force and
Curriculum Division

Curriculum Division
personnel/reviewed by
Task For;e

-~

'

»

teacher-consultants from
city and suburban districts,
K-6 and 7-12 experience

(1)

(2)

(1)

(2)

by curriculum personnel,
with review by Task

Force (see p. 3.)
éxtranolated by reviewers
from (1)

curriculum personnel/

Task Force to oublish

the model

subject specialists/

curriculum personnel:

- to consider in planning
future publications

- to use in work with
school districts

"

@

RATIONALE AND DESCRIPTION

v

positive action needed to implement
Regents Position Paper

basic subject areas;
manageable task;
exemplars applicable to all other

subject areas

to provide scfiool experience at atl

grade levels

Reviewer
Positive

's Categories

Negative

Neutral (sexle.,s) Bov-oriented

Avoidance of
tokenism
ivoidance of
stereotvoes

Girl-oriented
Stereotypes
- -girl/voman
-boy/man
-preferred roles
-conquerine male
- -subordinate
female
Degrading of women's
movement
Tokenism ~
Imbalance .

aa?




. " THE LANGUAGE  OF SEXISM Cot
Current research suggests that by middlé childhood cultural expecta- .
tions have been internalized by childrehn. Language usage and vocabuiary
.are important conveyers of a society's prevailing value system. Use of
unequal terms for the two sexes, consistent positioning of one sex before,
the other, labels which degrade or denigrate, even the assumption that®
“One" is always "he," are all devices which denote one sex as of more worth
than another. ' oo ;

o

It is important, therefore, that instructionel materials from the

. earliest levels be written to communicate recognition and acceptance of -
the worth of both sexes. Both curriculum guides for teachers and instruc-
t1ona1.ma§eriais for students warrant reexamination in this respect., In
referring to teachers as well as to others in the educational system, it

is important that we communicate that these persons may be of either sex.
Avoiding the use of the generic pronoun, "he," is not easy, but is
worth the effort and can be accomplished in such ways as the following,
usad appropriately: . .

use of the plural form

alternating the use of he and she

use of the symbol, s/he .

alternating the use of he/she and she/he '
-alternating use of the &wo terms in the phrases
. "girls and boys"; "men and women."

tn dealing with the pronoun problem, McGraw-Hi1l's Guidelines offer
these suggestions:

The English fLanguage facks a generic singular pronoun
signifying he on she, and therefone it has been customary

and grammatically Sanctioned to use masculine pronouns in
expressions such as "one...he," anyone...he," and each

child opens "his book." Nevertheless, avoid when possible.
the pronouns he, him, and his in nefenrence to the hypothetical

person or humanity An general.
Various abternatives may be considered: .

{1) Reword to eliminate unnecesdary gender pronouns .

- '\ !
no- ) yes '
The average American diinks.: The average American diinks
his coffee black. ' . black coffee. , ’

(2) Recast into the plural. ',Mobt Americans drink thein
. coffee black.

o
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-‘:n (3)

her on his, as.appropriate. (Use he on sFe an
spaningly to avoid clumsy prose.)

(4)

&

M °

Replace the mdsculine pronoun with one, é%g, he o Ahe;
L vatiations

Alternate male and female expressions and examples.

no C e

1've often heand supervisons I've often heard supervisons
say, "He's not the night man  “say,"She's not the night person
fon the job," on "He Lacks the fon the fob," on "He Lacdhs the
qualifications for success." - qualifications for success.”

< (5)

" To avoid severe problLems of nepekition on inept wonding,

At may sometimed.be best.fo use the generic he freely, but
» Zo"add, in Zhe preface dad as often as necessany in the fext,
. emphatic statements to the egfect that the masculine pronouns
are being used forn succinctness and are intended to nefen to
both females and males. . .

These guidefines, can only Au:ggeéz/a v s0lutions -to difficult probLems
of rewonding. The propen solution in.any given passage must depend on
the context and on the authon's intention. Fon example, it would be

wiong fo plunalize in contexts stressing a one-to-one nelationship,
as between teacher and child. 1In such cases, either using the ex-

pression he on she on alternating he and she, as appropriate, will

be acceptable.

Cuidelines for Equal Treatment of the Sexes, P.9

-

Examples from State publications:

@

What does the disadvantaged youth want in life? o
Basically, he wants the same things other more fortunate

youths seek: he wants to have the approval of the group with
whom he associates; he wants to know about himself; he wants
to get along with the opposite sex; he wants help in finding
a way of life and a pattern of thinking that is satisfying
(a philosophy of living); and perhaps most important of all
to him at the moment, for it leads to the satisfaction of
many other of his needs, hé wants training for a career,
whether it be a job or a profession.

Guidelines in Teaching. the Disadvantaged, P.3

Reviewer's Comment: Throughodt the whole guide the djgadvantaged youth
is referred to as "he."

If this

/

1 - - -
is a pattern which cannot be avoided, then the suggestion in

the McGraw-Hi11 Guidelines:, of the inclusion in the’ preface of an emphatic
statement .concerning the use of the masculine pronoun, with additional re-

¢

minders; would help.
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Note the use of bath male and female pronouns in the selectiors below: -

.. - .

Ve ’
"Objectives , . L ] Activities
Present a series of sentences to the

Understand the multiple
' class containing the word run.

meanings of words

She sat motionless, watching the milk
run across the grimy tablecloth.

Hot water will éften cause colored
clothing to run in a washing machine.
He had the run of the house.

She saw a run in her stocking.

English Language Artg: Reading Section K-12, P.27

‘The selections below illustrate that the plural can often be used
without paking the passage clumsy or incorrect grammatically:

Understand the contributions of Encourage pupils studying fcreign
foreign languages to English. languages to comment on cognates they
’ encounter in their reading or study

in their foreign language and discuss
. with the class shades and differences
in meaning.

a
.

When pupils encounter words or
phrases of ,foreign origins in their
reading, encourage them ta investi-

, gate the origin and his*>ry of such
expressions rather than merely to
determine meaning.

English Language Arts: Reading Section K-12, P, 27

.0

4
We have been building up fq another form of “he division algorism.
The children are alsc gaining experience in their understanding of
the numbers actually involved. These steps are inteaded to aid them
in actively thinking through the operation. This work should be done
with two and three digit numbéprs.

Operations Basic Number Processes, P. 23

s

On the same page, however, are severa: sentences in which thé "child"
is referred to as "he."

. In the cdse below, the plural has been used in the preceding sentence,
and this specific sentence is intended to convey the importance of

o

-

L0 ,



e

"individualization" in instruction. Either the pronouns referring-to "child"

_may be alternated throughout the page; a statement concerning use of pro-
houns may be added to- the_introductory sect1ons, or the wording of the sen-
tence can be changed. ; e

e
@

Some of our children will take longer +to reach this abstract
form of algorism. The building process should be continued

as long as it is necessary forgeach child until he demonstrates
the understanding and ability to work with this last, hlghly
abstract form of computation.

.
>
-

Operations Basic Number P ., P. 28 -
e €

, * Suggested rewording: . N !

- b <

\
The building process should be coptinued as long Bs necessgky
‘until each child demonstrates the understanding and ability
to work with this last, highly abstract form of computation.

An equally difficult area in whicgéto provide-a balanced tredtment of

the sexes is the language related to the concept mankind. Terms which use
man to designate humanness create the impression that women are not included.

L X~

14 2 3

In neference to numanity at Leuge, Lanquage should operate to include
women and ginks. Tenms that tend Zo exclude females should be avodided’
whenever possible.

.+ The wond man has Long been fised not only £o denote a penéon

of mile gender, but also generically to denote humanity at
Rarge. To many people today, however, the wond man has be- .
come s0 closely associated with the 4inst meaning (a male
Jiman béing) that they consider it no Longer bnoad enough
to be applied to-any person on to human beings as a whole. .
In deference to this position, altennat4ve exphessions ’

" Bhould be used in place of man (on derivative constructions

"~ used genernically to signify humanity at fLange) whenever Auch
substitutions can be made without producing an awkward on

antificial constuction, In cases where man-words must be -
used, special efforts should be made Zo ensure that pictures
and other deuices make explicit that such neferences Lnclude
women. ,
Here are some possible substitutions §or man-wonrds:
mankind humanity, human beings, human race,
people

primitive man primitive people on peoples;

N primitive human beings;

. pruimitive men and women
/ .
) - ]0 : r ’.

7 : '
\ - I .

- , i ry -



no yes

man's achievements. human achievements

1§ a man drove 50 miles at 1§ a person (on dni&en)ranoue 50 °

60-mph-— —— . miLes at 60 mph.

the best man fon the job the beéi‘;éﬁébhf(bﬁ‘cﬁhdédatedfﬁvnrA-~&~;u%____
the job

manmade artificial, synthetic, manufactuwred;

’ . construeted, ¢f human origin

manpower human power, human energy; workers.,

) workfonce

grow to manhood - ghow to adulthood; grow to manhood on
womanhood

Guidelines for Equal Treatment of the Sexes.'Ep-7~8

Examples from State pub]icat&ons:

How does man protect himself and’ Recognition of lightning as being an

his property from damage by electrical phenomenon is basic when

thunderstorm activity? one considers the protection of life
’ andgproperty'from lightning.

Seience 7,8,9. Block H. P. 51 ‘ o .

Possible correction: How can people protect themselves and their property
from damage by thunderstorm activity?

¢ ¢

After the students have read appropriate and related *"*“erary .
selections, have them write compositions comparing or contrasting
two selections. Some students will want to establish their own i
basis for comparing or contrasting; other students may use
suggested topics, such as

How do the two autdors differ in their view of man?
How are the two selections similar in their approach
to man versus environment? .

LT

-

‘Engligh Language Arts: Composition K-12, P. 79

fhe term humanity can be substituted. However, an appropriate
alternative might be to propose a preliminary discussion of the use of man
for humanity or human beings. Time should L~ given for expressions of feel-
ings concerning this usage.




-

Invite a businessman or member of a local civic organization
(Kiwanis, P.T.A., Elks, Moose, Boy's Club, Lions, etc.) to
talk about ways businessmen assume the responsibility of
working together for the betterment of the commurity.

Regpect for Rules and Law, P. 48

The solution here should be obvious. "Business person” is an accept-
~able term. -In addition, a more balanced representation of civic organiza-
tions might include Bus1ness,,nd«Profess1ona1 Women, League of WOnen Voters,
Zonta International, and-others.

Another problem is the word wh1ch has man as a suffix, but may relate
equally to women. - -

Occupai&onaz tesms end&ng Ain man should be replaced
whenever possible by tenms that can include membess -
- 0f elthen sex unfess they refer to a particular person.

no i yes
corngressman member 0§ Congzeéé, hepresentative
(but Congressman Koch and Congress-
woman HolLtzmanj

/ :
businessman business executive; business manager
g reinan §irne fighten
_ maifman mall carnrien, Lettern caiien, ¢
. salesman sakes nepresentative, salesperson, .
sales clerk
insunance man insunance agent
statesman Leader, public servant
chainman . the pehéoné presiding at (on chairing)
., 6 _ a meeting; the presiding officen;
) the chain; head; foaden; coordinaton;
moderaton
. >
cameraman camera operaton
forneman supervison®

*In this case, the change in wording may present an incorrect
picture. In many business organizaticns, the employment grades,
"foreman" and "supervisor" are quite different, both as to level

of responsibility and to tasks to be performed. .

L3
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Language that assumes all neaders are male should be avoided.

no 4
you and yowr wife you and youwr spouse
when you shave in the morning when you brush your teeth (on

wash up) in the moaning
Guidelines for Equal Treatment of the Sexes, P. 9

1ie Language used to designate and descrive females and meles should
treat the sexes equally.

Farallel Language should be used for women and men. -

-

ne yes
the men and the fadies ¥ the Wen and the women .
> ’ the Ladies and the gentfemen’

the ginks and the boys

man and wife husband and wife

Note that Lady and gentleman, wife and husband, and mother and
§ather ane nofe wonds.. Ladies should be used for women onlz when
men aie being referred to as gentlemen. Simifarly, women should

be called wives and mothers only when men are referied to as husbards
wird fathens. Like o make shopper, a woman in a grocery stone should
be called a customer, not a housewife. <

Another- case of parallelism is concerned with form of address.

Women should be identified by their own names (e.g., Indina
Gandhi). They should not be neferred to in terms of thein
noles as wife, mothen, sistern, on daughter unfess it 45 in
these nokes that they are significant in context. Noa should
they be identified in tenms of thein marital r.Lationships
(Mns. Gandhi) unless this brief gonm is stylistically. mone
convenrert (than, say Prime Minister Gandhi) on 4is paire

up with similar neferences to men. ° .

A woman should be neferrned to by name in the same way that
a man 4. Both should be called by thein §ull names, by
§inst on Last name only, orn by title.
o yes
Bobby Riggs and R{LLic Jean Bobby Riggs and BilLie Jean King

.
()



ho yes
BiLlie Jean and Riggs Biflie Jean and Bobby

Mrs. King and Riggs .King and Riggs

Ms. King (because she prefens
Ms.) and Mr. Riggs

2
Mas. Mein and Moshe Dayan Golda Meirn and Moshe Dayan on
Mns. Meirn and Dr. Dayan
Unnecessary- neference £o on emphasis on a woman's marital status
should oe avoided. Whether manied or not, a woman may be negerred 2o by
the name by which she chooses to be known, whethen hen name s hen orniginal
name on her mavuviuied name. °

Whenever poAAine, a tewm should be wused that includes both sexes.
Unnecessany negernences to gender should be avoided.

Cokﬂege boys and co-eds students

Insofar as possible, job £itles should bz nonsexist, Difgerent nomen-
Lature should not be used for the same job depend&ng on whethen it 45 hetd
by a make on by a female. .

noo ' yes

steward on puwisen on stewandess 6£ight’atiendant e
. policeman and policewoman police officen
maid and houseboy ' " house on office cleanen;
. ' servant

Different pronouns should not be Linked with certain wonk or occupations on
the assumption that the wonker is always {on usually) female or male.
Instead eithen pluralize on use he o she and she on he.

ho yes
the consumenr on shopper...she consumer on shoppers. . .they
the secretany...she secretanies . .. they

the breadwinner...his earnings the breadwinnen...his on her
. eannings on breadwinnets ..
thein eannings

Guidelines for Equal Trzatment of the Sexes,
p. 10-11

14



Examples from State publications: .

Invite a local lawyer to address the class. Ask him to describe

. the selection of a jury and state the reasons why the selection
is made in that particular manner. Then have him explain the
directions given to the members.of the jury before the session
begins.\‘Ask him to state the oath required of each witness
before he gives testimony and describe its significance. In addi-
tion, have him describe the manner in which each of the lawyers
questions a witness, his motives for his manner and line of
questioning and the reason why the present court system allows
both the prosecuting and the defending attorneys an opportunlty
to question each witness. Then have him describe the opening
and closing statements made by each of the attorneys and thelr
relative positions in the case.

’ P. 35

Ask the school nurse to explain the use and purpose of an audi-
ometer -- an instrument designed to measure the subject's abllltv
to hear sounds of various frequencies in each of his ears. If
possible, have her teach the students how to conduct "sweep
tests" and then let them measure each other's acuity of hearing.

P. &0
English Language Arts: Listening and Speaking K-12

13

These can easily be changed in 1ine with the suggestiors above.

15




STEREOTYPING

: Some sociologists have credited Walter Lippmann with the concept of
stereotype. As a journalist, he was familiar with the process whereby a
stereotype plate could reproduce a number of Tike copies. He used this
term to describe the human tendency to see individuals or situations in
the 1ight of notions formed by previous experiences.

Even eariier in his writing career, Lippmann had described a situation
under which many stereotypes were formed.

"From the economic and spiritual subjection of his
mother the chili forms its ideal of the relations
of men and women. We speak about the influence of
the parents. It is deeper than most of us realize.
The child is influenced by its parents, but not only
for good, as sentimentalists seem to imagine. A boy
may absorb all the admirable qualities of his father,
but he is just as capable of abséebing his father's
Zontempt for woman's mind, his father's capacity for
playing the little tyrant, and his father's bad economic
habits. The girl learns to obey, to wait on the lordly
male, to feel unimportant in human affairs, to hold on
with unremitting force to the privileges that sex gives
her. And out of it all we get the people of today..."

Lippmann, Drift and Mastery, Pp. 228-229

Many stereotypes formed at home are unwittingly reinforced by. class-
room experiences; other new ones are created. It is particularly important,
therefore, to examine all learning materials for indications of stereo-
typing devices. ' N

Even more important, perhaps, is to look for ways that the very
stereotypes which exist in texts and curriculum materials can be used to

advantage, to teach students to look beyond the irrational image upon which
so many faulty judgments are based.

17
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Examples from State publications:

The stereotype is often created by the picture:

The associative law of addition need not be expressed
to prinary children as a verbal definition. Perhcos a series
of concrete examples would serve as a better method for imparting
understanding. The set of objects might consist of a set of three
boys ,-another set of two girls, and a final set consisting of a
boy ard a girl, who are not in the other sets.

LY

KN

Operations, Basic lumber
Processes, P. 7.

In commenting on this illustration, the reviewer noted that it was out
of date, but in addition, it tends to create a stereotype of girls, as pre-
occupied with appearance. (A class discussion of this picture might bring
adverse male reactions to the impression created of boys a]so!)'

'
4

18
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Some other illustrations which tend to reflect a dercgatory stereo-
type of women: .

REDUCING “IT MAY NOT TAKE ANY
" SALON POUNDS OFF BUT IT WiLL

v Bt GOOD FOR SOME NIGHTS
' OUT WITH THE GIRLS.”

SUGGESTED PUPIL AND
UNDERSTANDINGS TEACHER ACTIVITIES SOURCE

DO SC-CALLED HEALTH

SPAS, REDUCING SALONS, .
AND SLIMMING CLINICS

SERVE CONSUMERS WELL?

A - Beauty Products and the Consumer, P.58

(This is one of 3 illustrations in the guide
of individuals with weight problems, all
of which were female.) |




Stereotypes are equally. often conveyed by prose passages:

Women and men showld be treated with the same nespect, dignity, and
seniousness. Neither should be trivialized on stereotyped, eithen

in text on in (RRustrations.

Women should not be described by

physical attributes when men are being desciibed by mental attributes

on phofessional position.
Ain the same temms.

Instead, both sexes should be dealt with
Refenences to a man's on a woman's appearance,

charum, on intuition should be avoided when inrelevar®.

no

Henry Hannis 48 a shrewd Lawyer and

his wife Ann 48 a striking birunette.

OR

yes

The Hanrises are an attrhactive
couple. Henry 48 a handsome
blonde and Ann 48 a striking bru-
nette.

The Hawiises ane highly nespected
in thein fields. Ann 48 an ac-
complished musician and Henry 45. .
a shrewd Lawyer.

The Hanises are an interesting
couple. Henry is a shrewd Lawyer
and Ann 45 very active in community
(on church on civic) affains.

In descriptions of women, a patronizing on girk-watching tone should be

avoided, as should sexual innuendoes, jokes, and puns.

Examples of

practices to be avoided: focusing on physical appearance (a buxom,blonde).
using special female-gendef wond forms {poetess, aviatrix, usherctte),
theating women as sex obfects on portraying the fypical woman ds weak,
helpless, on hysterical; making women §igures of fun or objects of

sconn and treating thein issues as humonous on unimportant.

Examples of stereotypes to be avoided: scatterbrained female z-fnagife
fLower, goddess on a pedestal, catty gossip, henpecking shrew, apron-
wearning mother, frustrated spinstern, Ladylike Little gink. Jokes at
women's expende--such as the woman driver on nagging mother-in-Law

cliches--ane to be avoided.
no

the fain sex; the weaken sex

the distaff side

the gints on the Ladies {when
adult females are meant)

gL, as in: 1'8L have my girk

check that.

20

yes

women

the gemale side orn Line

the women

1'% have my secretany lon my
assistant) check fhat. (0n use
the pesison's name. )

A\
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Lady used as a modifier, as in Lady Lawyer (A woman may be {dentified
Zawyen simply through the choice of. pro-
nouns, as in: the Lawyer made
her summation fo the jury. Try fo
. avoid genden modifiens altogethen.
~ When you must modify, wse woman or
emale, ab An: a COWLse On women
wilters; on the atline’s funst

female pilof.] L
Zhe Little woman, the betten wife « ‘
halg; the ball and chain : -
gemale-gender word fornms, such authon, poet, Jew
as authoress, poetess, Jewess
A
/
female-gender orn diminutive word . .
forms, such as suffragette, suffragist, usher, aviator (on
. usherette, aviatrix. pLof]
Y. Ribber (a put-down) fominist; Liberationist
sweet young thing young woman; ginl
co-ed {as a noun) student

{Note: Logically, co-ed should refer to
any student at a co-educational college
on undversity. Since it does not, AL 4s
a sexist tem.)

housewige homemaker forn a person who wonks at
home, on nephrase with a more precise
or more inclusive team

The sound of the drifling distubed The sound of the erilbing disturbed
the housewives in the neighborhood — everyone within earshoi (on every-
: one in the neighborhood)

Housewives are feeling the pinch Consumers (customers on shoppers)
0f higher prices are feeling the pinch of highen piices
career gink on casreen woman name the woman's profession:

. attorney ELLen Smith: Maria Sanchez,
‘ a_jownalist on edlforn orn doctor or
ﬁym on agent.
Guidelines fon Equal Treatment of the Sexes, Pp. 4-6

21
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Cartoons and other visuals which may be blatantly sexist may be very
useful in teaching sensitivity. - A reviewer of Teaching About Basic Legal
Concepts in the Junior kigh School identified the cartoon on page 30 of
that publication as conveying the "stupid woman" stereotyne. Because the
copyright holder is unable to make that cartoon available for reprint in

. this publication, a substitute is offered below.

Questions and ‘strategies such as role plaving can be used to elicit .
. feelings of girls to this type of representation. Boys can present
. alternative cartoons which they find degrading to them.

It is interesting to note that the message of the 1919 cartoon below
has been repeated in some recent material concerning women's entrance into

careers formerly considered male-oriented. ’
"l |'l ”l”{ :
g:‘ ” z"’ &

‘ . W“‘“; '”l,liﬂ I".P'(H“!ﬂ_l'm}_ﬂl‘
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Caption:

"official (to applicant for post as policewoman). 'AND WHAT WOULD YOU
DO IN THE EVENT OF A STREET ACCIDENT?!

"Applicant. 'OH, 1 SHOULD—ER—CALL A POLICEMAN.'!

(From Punch, or the London Charivari, January 22, 1919, p. 66.)




Examples from State publications:

Find the topic sentence Present a simple paragraph as the
) in a paragraph following: o :
s Mme.Loisel was a pretty but silly

woman. She was unhappy because
she could not afford fine clothes
She was wretched because she did
‘ not own the jewels she thought
would enhance her beauty.
Have the students draw a line under
the'sentence which gives the main
idea. Repeat this exercise using
paragraphs where the topic sentence
s comes in the middle and at the end.
Elicit the fact that the topic sen-
tence gives the main idea.of the
paragraph and can come anywhere in
the paragraph.

¢

. English Language Arts: Reading Section K-12, P. 40

The paragraph is a quote from de Mauppesant's The Necklace. There-,
fore the teacher is faced with the alternative of finding another passage
equally suited to her/his teaching objectives, or of dealing in class with
the attitudes conveyed by the derogatory words about Madame Loisel. To
remove all derogatory statements is to remove realism. This becomes a case
for balance in the total curriculum picture, or for strategies which permit
students to reflect sensitivity. ¢

o The same is true with the illustration drawn from The Legend of Sleepy
Hollow. Ichabod Crane is not a desirable image for men.

Use punctuation as an aid Draw students' attention to a highly
to comprehension . punctuated sentence in their reading
/ such as: ’
' Ichabod, who had no relish for

] s this strange midnight companion, .

and he bethought himself..of sthe
‘adventure of Brom Bones with the
Galloping Hessian, noWw quickened
his steed, in hopes of leaving hiq
behind. (Material adapted from
The Legend of Sleepy Hollow). ,
Discuss the meaning of this sentence |.
with and without punctuation marks.

>

English Language Arts: Reading Section K-12, P. 41

A
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Given a real life situation, or one portrayed in a television drama
i such #s All.In The Family, the student can analyze the type of
obstécle which is impeding change, and can .suggest ways that the
obsﬁgcle can be c¢lrcumvented. - T R
Teaching About Bastc Legal Concepts in the Senior High School
- Module 3, P. 85

-4

All In The Family is often condemned, for its use of the °
stereotype of the >igot, in Archie Bunker. Many.men probably
resent him as a male image. Women equally resent the stereo- .
type of the stupid woman,. as portrayed by Edith.” A teacher
should consider these feelings before using such portrayals

in class. .

Note the effect of the illustration upon exercise 1102, below.
Although the reference in the problem is sexless, the average student would
probably see it in terms of relating to females. :

The problem which follows’, (number 1103) however, is balanced and
addressed to both. . ’ : o .

o2 .
1102*% Ask each pupil to draw two simple outline figures exactly alike.

Use a rectangle one inch by two inches for the body. Draw around a penny

to represent the head. Make, the arms and legs exactly the same length
and thickness. :

Now draw heavy vertical lines on the costume of the first figure.
Draw heavy horizontal lines on the costume of the second figure. Notice
how the vertical lines give the first figure the illusion of greater
height and slenderness than the second figure. Relate this to the choos-
ing of clothes that are appropriate for the body build.
1103. From catalogs or other sources make two identical carbon paper
tracings of a boy or girl. On one figure, color the clothes a neutral
color or black but use bright colcrs for the other. Decide which appears

. 24




the' more tall and slender and which is more suitable and attractive for
the particular figuré that was used.

Bright-colored clothes froperly chosen make thin children look heavier
and plumper Dark or neutral colored clothes help make chubby figures
look,taller and slimmer. -

N ! ool ¢

" General Science Handbook, Part 1, Pp. 36-37 -

M

2

o~

A fornm of stereotype 4is that expneAALon which classified women as
dependent.. §

This is degrading to women. ¢ ’

Women should be spoken of as participants in the action, noi ‘as
possessions of the men. Teums such as pioneer, farmer, and -
settlen should not be used as though they applied only Zo adult
males .

-~

no - : ; yes

Pioneens moved West, taking Pioneen, gamilies moved West. - _’/

thein wives and ch&tdnen with -~ ?
them. B

L

-

,Pdoneer men and WOmen (on pLoneen
"couples) moved West, taking thexg
children with them.

Women should not be portrayed as heeding na£e pesunission in ondéﬂ
to act on to exercise nights (except of couAAe, forn historical

-on factual aceuracy). . )
Tim Weiss albows his wife to Judy Weiss wonks pant-time. -
work pant-time

Men ane also Adbjecté of degrading stereotypes which imply that all men
suffer -from certain common failings. Thede ideas are offen conveyed in
.cantoons as welk as written paAAageA "7

In desciiptions of men, eépec&aﬂﬂy men in the home, hefenences %o
general inepiness should be avoided. Men should not be, characterized
as dependent on women fon meals, on clumsy in hous ehofd ma&ntenance,
on aA foolish in self-care. s

To be avo.ided: chanactemLzationA that siness men's dependence on

women §on advice on what to weorn and what to eat, inability of men
Lo cane fon themselves in times of LKZHQAA and hen as objects of

fun (the henpecked husband).

* °  Gutdelines for EQuaZ ‘Treatment of the Sexes, Pp. 6-7
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’

: Examp]es from State puh11cat1ons ‘ ’

Note the number of stereocypes and m1srepresentat1ons included in this
exercise.

MAINTAIN UNITY AND COHERENCE Review unity and.coherence by present-
Use processes of organization ing a scrambled sequence, such as:

- The Centennial Exposition was an in-
dex to the status of American women.
Men's work represented United States
and many foreign nations and filled
S , over 150 buildings. ’

] ‘ . Tn 1876 Pennsylvania laws dictated

: o that only a spinster such as Susan

B. Anthony could sign a lease for the
summer héadquarters of the Associa-

-, - tion. & H

° . The final irony was that William Dean
' Howells reported in the Atlantic

Monthly that the Woman's Building was

the dustiest building at the fair.

Frontier women and their sisters from
the former Confederacy exhibited
. 1ittle, Bespite efforts in each state
and territory.
- ~— Women had one modest building, it
showed products for and by females.

The suffragists tried to set up.a
? : clamor at the dedication of the ex-
A position; press and public virtually
ignored them.
Men exhibited such novelties as the
Bell telephone, Westinghouse airbrake,
and the Hoe rotary presi.

./ The Woman's Building was largely the
/ . tour de force of a single, prominent,
Philadelphia woman, Mrs. E. D.
Gillespie.

v

They celebrated 100 years of indepen-
o . . dence at the.fair.

. Virtually excluded from the building,
as too militant and unladylike, were
displays proposed by the National
Woman's Suffrage Association.
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Have the students do the following:

Decide on the main idea being pre-
sented.

Crganize the items into appropriate
¢ tegories. .
Arrange the sentences in,each cate-
gory into the most effective order.
Write a concise paragraph, using
substitution and order.

English Language Arts: Composition Section, K-12, P, 74

-Teachers should Took for material which is not degrading to the woman's
movement to provide this type of exercise.




BALAMCE VS. IMBALANCE

History as it has happened has included an equal amount of experience
in 1iving for men and women. History, as it is recorded, tends to empha-
size those events in which male experience predominated, particularly
where military and political events are highlighted.

If a girl is to have learning experiences which develop a positive
attitude of self-wortn, she must see other females as having power, making
significant contributions, sharing in the joys or sorrows of the events of
past and present. In order to develop concepts of the equal worth of both
sexes, boys also must experience this kind of curriculum.

Balance i5 not exclusively a desirable characteristic of social stu-
dies programs. All areas of communication, intluding language arts, read-
ing apd literature, films, pictures, even the posters in the school corri-
dor5==al1l are vehicles for portraying equality or inequality of the sexes.
Accordingly, our examples from State publication are drawn from the four
major subject areas reviewed for this publication.

Women should be necognized fon their own achievements. Intelligent,
dating, and innovative women, both in history and §iction, should be
yrovided as role-models for girds, and Leadens in the fight for
women's nights should be honored and nespected, not mocked on ignored.

Sorietimes men should be shoun as quiet and passive, or fearful and
Aindecisive, on {LLogical and immature. Similarly, women should
sometimes be shown as fough, aggressive, and insensitive. Stereo-
Types of the Logical, objective male and the emotional, subjective
female ane to be avoided. 1In descriptions, the smarter, braver,
o more Auccessful person should be a woman on gl as often as
a man on boy. In {LRustrhations, the tallern, heavier, stronger, on
mote active peason should not always be male, especially when child-
nen are portrayed.

Guidelines for Equal Treatment of the Sexes,

Pp. 4,7

In looking at mathematics and science materials, particularly at the
secondary scnool level, an “affirmative action" rather than an equal
opportunity stance may be desirabie. Each has traditionally been seen as
more attractive to males, if not stereotyped as "more within male than
femaie competence." Consequently, tests and learning materials must now
present a positive image, of both mathematics and sciernice as areas in
which girls can also excel, and in which there are employment opportunities
for women as well as men.

Generally speaking, the higher the grade level, the more male oriented
the State mathematics publications have tended to be. Girls' names show
up in publications, but frequently in rather passive situations; as has
beer true in mathematics materials in the past, Mary continues to be a

different age from her male fellow student and the pupil must apply alge-
braic processes to discover their ages.

29
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Examples from State publications:

/

...the difference in the ages of Paul and Mary is 7 years, and
Mary is the older. If Paul's age is represented bv a variable
such as p, then Mary's age may be represented by p + 7. If the
variable is used to r nresent Mary's age, then Paul's age may be
represented by m - 7

An Experimental Course in Mathematics for the Ninth Year,
Units §, 6 and 7. P. 117

In the same publication, the two problems below may provide different
phases in skill development, but to the female student they both convey the
same distorted picture concerning male predominance in the world of invest-
ments. On the preceding page>however, there is an investment problem in
which the phrase, "A person invests money" is used.

The reviewer who identified these examples noted that on- four pages,
with a. total of 16 problems, 8 had references to male participants. None
contained female references.

"A man has invested $8000 at 7% and he has the opportunity to
rake further investment at 5.5%. He is trying to determine how #
much he must invest at 5.5% to give him an annual »eturn of 6%
on both investments. Answer the following.

(a)” 1iIf y is used to represent the amount invested at
, 5.5%, express the total amount invested in terms
of y.

s

Answer: 8000 + y

(b) Calculate the amount that must be invested at 5.5%
to give an annual return of 6% on the total invest-
ment. Check.

Answer: ¥ = amount invested at 5.5%
(0.07) (8000) + (0.055 (y) (0.06) (8000 + y)
(y) = 16,000

He must invest $16,000 at 5.5%
Check: (0.07) (8000) + (0.055) (16000 = (0.06)
(24000), true

A man has two investments that total $15,000. The annual
interest on one investment at 4% is $330 more than the interest
on Ebg_otﬁzb at 5%. Answer the fsilowiqg.

(@) what is the relationship between the interest earned
cn the first investment at 4% (I.) and the interest
earned on the second investment at 5% (12)?

Answer: Il = 12 + $330

30 .
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(b) Calculate the amount invested at each rate.

Check.
Answer: © x = amount invested at 4%
15,000 x = amount invested at 5%
(0.04) (x (0.05) (15,000 - x) + 330
12,000

= 3,000
4% and $3,000 at 5%
04) = (3000) + 330.00 true

)
X
15,000 - x
He invested $12,000 at
Check: (12,000) (0.
An Experimental Course in Mathematics for the 9th Year,
Units 5, 6, and 7, P. 147 '

Problems with an action setting are frequently boy-oriented. In the
example below, three pages are devoted to the baseball career of John
Perkins. ’

In updating or revising the problems posed, teachers could substitute
a female Little Leaguer in some of the examples, or could use data related
to another sport, which has more balanced participation.

Interpreting Unit Pictographs and Labeled Bar Graphs

Display graphs a and b in classroom.

Ask a pupil to read the title, the captions and the
keys on both graphs; have the pupil tell what information
he would expect to find in each graph. Discuss whether the
titles could be shortened In any way.

1956 Baseball Record of Hits and Walks For John Perkins

HoMERUNS (HR] OO O

TRIPLES (3B) ©

DOUBLES (28) @O QO 0OG

SINGLES (18) OO0 O 0000000000006
WALKS (88) Q00O RBOHBO

Each symbol represents one )
a -
1956 Baseball Record of Hits and Walks For John Perkins
HOMERUNS (HR) m—z
TRIPLES (38) !

DOUBLES (28)
SINGLES (15 N S |
WALKS (BB) TR A |2

b

Graphs and Statisties, P. 15

6
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/956 Baseball Record of Hits and Wolks Ffor John Derkins

HOMERUNS O (. .
TRIPLES d

DOUBLES O.00

SINGLES COO0O0O0OO00OO

WALKS OO0O000B O

Each Symbo/ represents Fuo

Display the scale pictograph shown here and the unit
pictograph from activity 1l. Ask the pupils to compare title:
and captions of the two graphs.

To illustrate the importance of noting the scale used
before reading a graph’, discuss whether the two graphs show
identical information. Have a pupil explain what each symbol
on the scale pictograph represents. The class should then count
the symbols for each item and tell what magnitude they represent.

To give practive in reading the scale, remove the unit
pictograph from view of the class, and ask for comparisons such as:

® How many more symbols are there for singles than
for walks?
o If each symbol stands for 2, how many more singles were
there than walks?
e How many fewer triples were hit than home runs?
To read and combine items, consider such questions as:
® How many hits did John have?
e How many times did he get on base?
@ How many more times did John get on base by hitting
than by walking?

A\

Graphs and Statistics, P. 15, 17

Elementary .mathematics publications on the other hand, more frequently
include both male and female names in a problem. Addition and subtraction
exercises frequently allude to girls and boys playing together.

Combine and separate sets of physical objects.

Create simple word problems that are suggested with grouping
of physical materials and pictorializations.

Develop understanding of "larger than,' "smaller than,"
"more than," less than," etc.

Encourage the creation and use of patterns with objects and
pictorializations.

Introduce the use of direct number sentences in adding

and subtracting with answers less than 10.

A direct number sentence shows the operation to be used.
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Introduce the use of direct number sentences in
adding and subtracting with answers less than 10.
A direct number sentence shows the operation to
be used.

Example

Tom has 3 rockets and Sue has 5 rockets.
When they play together wiih ail their
rockets, how many do they have?

3+5=2?or

Tom’s Sue’s
3 5
D SN R Y [ 3
4:; - ’ ’
01 2 3 4 5 6 7 8 9 10
\__/_\/—\__/
All of the rockets

Mathematiés K-6, P. 17

One reviewer noted that the first part of the next exercise indicates
the educator's preoccupation with classifying or grouping students by sex.
Note in the second part of the exercise (Intersection of Sets) the inclu-
sion of girls and boys, with no bias in selection or classification implied.

-

Sets: . :
~ Language and Symbols

Review the ideas of equal sets and equivalent sets.
Continue with the use of brackets and ‘commas in set
notation. . .

Develop first with the use of objects, then pictorial
materials, and finally, with set notations, the operations
of union and intersection of sets.

Introduce the use of U for symbolizing the union of two

or more sets; the use of/) for symbolizing the inter-
section of two or more sets; the use of capital letters

to symbolize specific sets.

Union of Sets

»

Let Set A = the set of all the boys in the class with
blonde hair,
Set B = the set of all the girls in the :lass with
blonde hair,
or
Set A' = (John, George, Mark, Jim)
Set B = (Sally, Jane, Susan)

33

43




Then
Set A U B = (John, George, Mark, Jim, Sally, Jane, Susan)

(The union of two sets contains all of the members of either set or
both -sets.)

Intersection of Sets

Let Set D = the set of all the children in the front seats
Set E = the'set of all the children in the first row of seats

OT get D

(Alice, Hilda, Carol, Tom)
Set E

(Grace, Harold, Terry, Bob, Alice)

(Note that Alice is a member of both sets:)

Then

DAE = (Alice)

(The intersection of two sets contains the members common to

both sets.)
Mathematies, K-6, P. 34

The question of inc¢iuding both male and female names in problems and
examples has proponents on both sides. To simply substitute "Doris" for

“Harry" in the problem below without other kinds of changes in emphasis
within the curriculum can bring the charge of tokenism.

(7) If Harry gives George 6 stamps, Harry will have 2
3
as many stamps as.George. 1f George gives Harry 9 stamps,
George will have 2 as many stamps as Harry. How many stamps
does each have? 3

An Experimental Course in Mathematics for the Ninth Year,
Units 10 an. 11. P. 304

The other side of the picture, however, is the question of whether
ciassification by sex implies a difference in how the education experience
will affect girls and boys. In a number of problems which involve com-
parisons of such data as height or weight statistics the groupings by sex
are frequent. Yet, particularly in the elementary and junior high years, -
the ranges in the data do not differ by sex that greatly so that one graph
or frequency table could handle both. In these instances as well as in
the problem below, the reviewers suggested other differences: color of
hair, or eyes, residence area, etc. -

Ps
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There are 29 children in our class. On Yonday three boys and two
girls were absent. How many children were present londay?

Problem Solving, P. 12

Science is another area }n which girls need the reinforcement of being
included equally in the "action." As in the case of mathematics, affirma-
tive action images are probably needed at the secondary level.

Activities listed in the elementary publications are generally sexless
in description. In the examples below, the pronouns in 2 could be changed
by pluralizing the antecedent child. The activities, however, should have
like meaning and interest to both sexes.

(2)
Young children may harz a3 Lotter understanding of the function
of seeds if they can examine one closely. Each child should
Jhave a liza bean seed 5oakad in water overnight. With the aid
of-the teacher he can break it open and find the tiny plant
inside. He will see the miniature root, stem, and leaves.

For a closer look, place the tiny plant under a magnifier.

Using the information gained from observation and class dis-
cussions, children may briefliy-act-out and describe a short
story of a plant or animal, then ask "What am I?" Example:
I like to live in or near water. I carry my house with me

-i and I can hide from other animals in it. I cannot walk very
well on land but can move fast in the water. When winter
comes I bury myself in mud and sleep until spring. In the
summer I like to rest in the sun on a log or rock. What am I?

Science for Children K-3, P. 40

Note that the visual cue below indicates the student experimenter as

female but that tne activity description is sexless in phrasing.

-~

LW

(1)
To see the expanding effect
of heated air, give each child
or group of children a flask
fitted with a long glass tube
and a one-hole rubber stopper.
Have them invert this and
immerse the end of the tube in
a beaker of water. Warm the
flask with the palms of the
hands. Observe. This activity
is more effective if the
children are given air
thermometer tubes in -place of
the flask and the tube.

Seience for Children, K-3, P. 115
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The excerpt below indicates an assusiption of inequality which is
particularly degrading to female students:

With scores made on the fitness test available, several of the
boys and possibly some of the girls would be. willing to select
one of the items on the test to practice every day at home.
Once a week, or every 2 weeks, the new score attained on the
item could be recorded and the gain noted.

Seience for Children 4-6, P. 117

Most science publications reviewed used male pronouns in referring to
science teachers. In referring to students, either the imperative, or a
plural reference to students avoided such identification. Schools may find
it advisable to check locally prepared science resource units and labora-
tory manuals, to make sure that courses of study are not male oriented.

- ITlustrations in descriptions of experiments are often the major in-
dicators that the course is perceived of as primarily a maie program. A
reviever listed 13 instances of, pages on which boys were performing the
experiments; she finally found one page in which there was a girl experi-
menter, which could be seen as tokenism.

General Secience Handbook, Part I, P. 133

-

"An aspect of physics enrollment which has received too little
attention jg the rejection of physics by girls. The benefits -
to be looked for in studying physics show no sex discrimination.
School administrators and guidance officers should be aware of

this fact.

Physics Handbook
Pp. 1v-v
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A review of the Physics syllabus and of the handbook to assist teach-
ers in implementing it indicates that content and activities are stated
iq?neutra] terms, with no implications that most of the students will be
male. Aside from the many conditions which influence girls in course

selection, including prerequisite mathematics background, physics may carry

a heavy stereotype as a course of study involving principles and activities
of interest only to men.

Several examples from the Physics, handbook do involve use of equip-
ment and tools to which our culture has assigned a male orientation.

"Hacksaw
blade

12

1.26 INERTTAL AND GRAVITATIONAL MASS

The concept of gravitational mass is sometimes difficult
to grasp because of its close association with weight. It .is
often advantageous to start with a determination of the inertial
mass of the object using a simple inertial balance.

An inertial balance mey be assembled by fastening together
two hacksaw blades and two wooden blocks as shown in the diggram.
In operation, one end of the balance is clamped-to a table and
the other end is allowed to extend over the edge so that is iis
free to vibrate in a horizontal plane. If the’ free end is moved
approximately 2 cm. to the side of its'rest position and then
released, the period of its vibration will be found to depend
upon the inertial mass of the moving block. This mass can be
varied by attaching several identical clamps or other convenient
loads to the block, one at a time, and timing the period that
is associated with each mass. Examination of a graph made by
plotting the number of unit loads versus the vibration period
should lead to the conclusion that the two factors are related.
This may be followed by placing the unit loads on a scale in
the same sequence and plotting the number of unit loads versus
the weights indicated. When this data is graphed and examined,
certain similarities will be evident between the two graphs.

Physics Handbook Pp. 22-23
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Does 2 school change its Physics course to eliminate such manipulative
devices, or does it devise alternate strategies which seem more related to
women's experience? Or, is this evidence of the need to make the experi-
ences of younger children less sex-oriented, so that tools and dry cells,
as well as fabrics and cooking supplies are within the common experience ,

- of both girls and boys.

N

3

1.03  CALIBRATING A TICKER TAPE 'TIMER

A ticker tape timer is useful in measuring the distances

P that are traversed by moving objects during intervals as short

as a fraction of a second. These inexpensive timers may be
purchased from a number of scientific supply companies or may

be made, by removing the gong from a doorbell and placing a strip
of paper tape under the clapper. Insert a piece of carbon paper
between the paper and the clapper so that.a carbon dot is pro-
duced each time the clapper:&perates. These dots are made at
fairly regular intervals when the timer is operated by a fresh
/dry cell or by a bell transformer. To determine the time between
two successive dots (the period of the timer) pull the paper tape
past the vibrating clapper for a known interval of time such as
¥5 seconds. Diviidng this time interval by the total number of
dots that appear on the tape establishes the period of the timer-.
After a few repeated trials, confidence in the timer is gained
by observing that the results are fairly consistent.

> 8
<
2

. Physics Handbook, P. 2
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a. Make a timer using a meter stick as a pendulum. Drill
a hole thrgpugh the end 'of a meter stick parallel to the l=cm.
mark of the scale and place a nail through the hole so that the
stick swings freely when 3uspended. Then attach a string and a
lead weight as shown in the diagram’ below. The period of the
‘bendulum may then be determined by timing a-series of swings for
apprcximately 30 to 60 seconds and then calculﬂting the average
time that is required for each swing. .

Fishing
sinker ]

%

~White paper ‘ ‘
beneath carbon paper

Physics Handbook, P. 25

In examining curriculum for balance, tegchers have to decide whether
there has been reason in the past to attempt "to interest and involve one
group, which might have beep considered less motivated. Thus, in the
English Language Arts syllabuses, there may have been a conscious effort .
to identify with boys, particularly at the lower grades. " In the following

sequence, there is- a heavy "boy orientation." A1l examples are from the
section, Grammar, 4-6. ;

-

Recognize and use proper = Write a number of singular anrd plural

subject-verb agreement .nouns on small cards. Each child picks 2
card and writes a sentence using that
card. Then ask a child to go to the
chalkboard and draw a simple picture to

. illustrate his sentence.
L]
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Example:
boys - The boys are playing catch.
:f? ) ji

The first pupil to correctly guess the sentence
then illustrates his sentence.

-
i

English Language Arts : Language K-12, P. 25

On the preceding page, there were these sentences to use, in identi@y-
ing adverbs by position and by meaning:

The boy walked slowly.

The happily smiling boy went home.
He walked very straight.

Her hair was very straight.

P, 24
(the 3 other sentences were either in plural forr
or the subjects were not identifiable by sex.)

On the page following the playing catch illustration, out of 9 sam-
ple sentences, in 5 there is no figure 1dent1f1ab1e by sex. The remainiig
4 are given below.

Boys play.

Some boys played.

The boys played.

Few boys played.
. M Ibid., P. 26

The reviewer's comment was that in most of the examples, the boys were
in the aggressive, active roles; the girls watched, applauded,: or, in
Pattern VII, actually suffered.

SENTENCE PATTERN MODELS

i N e

’ The following list of sentences contains the seven patterns re-
ferred to in this publication. English sentences are variations of
one or more of these seven basic patterns. . .

Patﬁprn I The fire burns.
’ Some dogs barked.
SOgS barxed
Pattern 11 John saw the train.

The dog bit the man.

Pattern III The air is cold.
. Most birds are small.

W
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Pattern IV My dog is a collie.
That man is a teacher.

Pattern V Bill gave the dog a bone.
Mother bought me some candy.

Pattern VI Ann called this tree a maple.
The class elected Bob president.

Pattern VII The ride made some girls ill.
. We made the teacher angry.

English Language Arte: Language K-12, P. 4

This same orientation is obvious throughout the rest of the publica-
tion. For example, in Grammar 7-9, the character and function of pronouns
are clarified with these examples:

Review the concept that | ocuns comprise a word class that has
completed all of its memb. . and is therefore termed a closed
class. Provide a contrast of open noun class werds with closed
pronoun class words. -

A. Pronouns are a closed class of words.

nouns: boy - <boys
youth - youths

pronouns: he - they
him - them

The class can be led to see that each year new words for identity-
ing young males may be added to the dictionary. Pronouns for

such identification will not be added because there probably

Wwill never be any new pronouns.

English Language Arts: Language K-12, P. 34

|

1

(Note, that the directions imply that all youths are male.)

——

The action definitely belongs to the boys in these examples, except
for- the skater in the last sequence.

.Discuss with the class the concept that and and or may be
equated with the mathematical sign of equal in the sense that
elements on either side of and and or may exchange position
without altering meaning, as in the following:

The boy ran and jumped.
The boy jumped and ran.

1
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Her constant talk and his constant shouting
annoyed me.
his constant shouting and her constant talk
annoyed me.

s He was always popular, whether acting on
Broadway or directing in Hollywood. He
was always popular, whether directing in
Hollywood or acting on Broadway.

Develop with the class the concept that when a form of the verb be
is followed by a noun, the verb may be equated with the mathematical
sign of equal and the nouns may exchange position without altering
meaning, as in the following:

Ralph is the winner.
The winner is Ralph.

"™ Mary and Jane were honored guests.
The honored guests were Mary and Jane.

Lead the class to see that adjectives may be transposed in the manner
of nouns, but with even greater influence to ease of communication.

Ralph is aggressive.
Aggressive is Ralph.

Provide sentences to illustrate that in the case of complements
functioning as adverbs the damage to ease of communication is great,

Laura is in the house.
In the house is Laura.

She skated effortlessly over the ice.
Effortlessly over the ice she skated. .

English Language Arts: Composition K-12, Pp. 38-39 .

. _ While many of the examples in Linguage Arts: Composition have better
balance of the sexes, this selection from The Sentence, 7-9, shows the same
boy orientction, with respect to action and leadership.

As students gain facility in subordinating in the subject, have them
subordinate in the predicate by combining sentences, such as:

t Tom told a story.
The story held our interest right up to the end.
Tom told a story which held our interest right
up to the end.

Have the students combine sets of sentences, such as:




Jerry went to the game.
The game was the last of the year.
The game would settle the championship.

Have the student evaluate for clarity, emphasis, parallel construc-
tion, and appropriateness of punctuation.

Subordinate basic
sentence patterns ~
Have the students combine complete sentence patterns, such as:

Paul was noted for his athletic ability.
Paul was not interested in school.

Although Paul was noted for his athletic
ability, ne was not interested in school.

Have the student experiment with subcrdinating the two basic patteras
in different ways, such as:

Although he was not interested in school, Paul was
noted for his athletic ability. )

Paul was not interested in school, although he was
noted for his athletic ability.

Have the students evaluate the sentences for clarity and emphasis
as achieved by order‘and subordination. :

Reinforce the use and function of adverb clause markers, such as:

even though after until
if since so that
when because as

English Language Arts: fompogition K-12, P. 31

-

Cor:ections and adjustments of this type of imbalance are obvious;
they just reauire substitution of examples which include both girls and
boys in equally desirable activities.

A correction requiring greater effort is that of attempting to
achieve greater balance in suggested literature, For example, in the
following segment, the male identification with the central figures is
predominant. Are there equally useful sources in which female speech
variations can be observed?

Have the pupils read selections from literature and ask them to
describe the individual speaking. On what did they base their
judgments? Which speech seems most educated? most natural? mos<
like their own? most unlike their own? How do the various speeches
differ from one another? from their own?




w

H
Samples of speech in literature might be drawn from: The Adventures
of Huckleberry Finn; Treasure Island; Benet's John Brown's Body ;
L.G. Ross' Education of H*Y#MSAZN* K*A*PZL*A%N; Mandalay by Kipling.

English Language Arts: Literature K-12, P. 10

Many of the selections below may be equally appealirg to girls as well
as boys in grades 4-6. There is an imbalance in many of the lists, however,
with books with more male central figures included. Schools may find it
worthwhile to review bibliographies and select additional entries which
would provide this balance.

Morrow, H. W. On to Oregon. Morrow. 1946.

John is determined to carry out his dead parents' plan and take
his brothers and sisters to Oregon. ’

Neville, E. C. It's Like This, Cat. Harper. 1963.

Stcry of the development of a new father-son relationship in
New York City.

O'Dell, Scott. Island of the Blue Dolphins. Houghton. 1960. -
An Indian girl is left alone for 18 years on a rocky island.
O'Hara, Mary. My friend Flicka. Lippincott. 194,

A boy who has done poorl& in school learns responsibility one
summer by raising a difficult filly.

Peare, C. 0. The Helen Keller story. Crowell. 1959.

A deaf-blind child learns to cope with the problems of being
physically handicapped.

Robins%p, Barbara. Across from Indian Shore. ‘Lothrop. 1962.

A d%ydreamer learns to accept his family responsibilities.
Sandoz; Mari. Winter thdhder. Westminster. 1954.

A teacher and her pupils are snowbound in open country.
Shotwell, L. R. Roosevelt Grady. World. 1963.

Written much as a migrant black child might think.

Snyder, 3. K. The Egypt game. Atheneum. 1967.

A girl has problems adjusting to her new home.

English Language Arte: Literature K-12, P. 10
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part of the problem with unbalanced bibliographies may reflect the
supply. In Writer's Digest, March 1975, p. 42, a discussion of sexism in
children’s literature included an item from a magazine checklist ‘of reasons

for rejecting manuscript:
‘e prefer stories appealing to boys as well as airls.”

The writer notes that thic has been checked in every story he has
submitted in which the main character is female.

A person conscious of discrimination frequently searches history for
jdentification. For the woman of a racial or ethnic minority, such a
search often deals a double blow, in that many of our history books have
tended to omit any reference to the everyday life, let alone the contribu-
tions to society of racial and ethnic groups in general and of women of all
backgrounds. Any social studies course which has historical emphasis,
therefore, should be examined with respect to such imbalance.

Reviewers identified a number of points of entry, in which material
related to women should be included. Some examples follow:

2. Celebrating holidays and festivals helps to tell the story
of our country. )

. The story of Presiden{ Lincoln and the freeing of the
slaves will help us to\understand the history of the
Negro in American life. =~ .

Soccal Studies K-3, P. 26

This Qas suggested as a point at which the role of women as abolition-
ists could be included.

3

2. Discovers and explorers from Eurépean countries added to man's
knowledge of the New World, and settlement soon followed
exploration. .

AY
. Some explorers were seeking an all water trade route to the
Far East, others were searching for gold.
. t
. All of these men had to face the dangers of ocean travel, but
new inventions such as the compass and sextant made their voy-
age safer.

. The eastern coast of North America was explored and then settled
- by the English, the French, the Dutch, and the Spanish.

. Among the more famous explorers were Columbus, Henry Hudson,
Robert LaSalle, John Cabot, Hernando De Soto, Vasco Balboa,
Jacques Cartier, Estevancio, and others.
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Among the leaders of the early settlements were Captain John
Smith, William Bradford, Roger Williams, John Winthrop, and
others.’ ,

Social Studies, 4-6, P. 4

A reviewer noted the need to balance the acknowledgement of smen leaders
of early settlements with a discussion of women's role in settlement his-
tory. In addition, this would be strengthened by a portrayal of men and
women as facing common dangers and having common decisions to.make.

Students may read several accounts of frontier life.

Q. What did the face of the land look like to the
frontiersman as he traveled away from civilization?
What dangers and problems did he face?

Q. Why were people willing to leave settled areas and
move out into the wilderness? )

Q. What tools and other equipment did the frontiersman
need to survive?

Q. How did the frontiersman manage to survive between
the time he arrived at his land and the time he built
his log house and harvested his first crop?

Q. What sources of power did the frontiersman have?

Q. To what extent could the frontiersman rely on other
people for help? What reasons would he have for wanting
people to live near him?

Q. Did '"the frontier" have the same meaning in the Umvelt
of the Indian as in the Umwelt of the frontiersman?

How did these meanings differ?

Teaching the Age of Homespun, P. 6

Reviewer: Why not include a question which would make students think
about the role of women, as well as the role of men on the frontier?

X The picture below is included in a 7th grade Social Studies Guide.
The reviewer suggested that it be used to injtiate a study of wages,
production, and working conditions of women.

In helping students analyze the picture or in usiny it for testing
purposes, some of the areas to be explored might include:

What are the female figures in the picture doing?
. In what activities are males involved? .




. How do females feel abdut their activities?
On what evidence do you base these conclusions?

. What evidence is there in the picture that adult males
might be experiencing less hardship than adult females?
Is the same true, in a comparison of female children with
male children?

{
- s - | PR o — .
N .» CHEAP CLOTHING—THE SLAVES OF THE “SWEATERS."—Drawn by W. A. Rogers
(Harper's Weekly, 1890, p. 339
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These efforts were made to solve .the railroad rate problem:

The Patrons of Husbandry (Grange) serving as a unifying
agent to bring farmers with common problems together.
Political activities of the Grange leading to the passage
of Granger Laws, legislation regulating railroads on a
state level.

Soctial Studies 7-8, P. 106

Altkzugh this dreference to the Grange concerns the political activity
of the organization, it should be remembered that part of the force of the
Grange was the inclusion of the whole family in ijts membership. To picture
the Grange only in terms of its use by those who wanted to force down rail-
road rates is to present only part of the story. The full story of this
organization gives insight concerning the role of women on the western
frontier. .

The lead questions preceding the sections of the source
materials are intended as suggestions for using the selections in
this way. In many classes, a student may propose hypotheses for
testing, or suggest other pertinent questions when the material is .
presented to him.
What proportion of tHe population in the South was Black. How
was this reflected in state and local governments during ReconstrucH
tion? : N
What were the major aspirations of the Blacks after emancipation?
What evidence is there that the Reconstruction governments attempted
to fulfill some of these aspirations?

Wny might it be said that the White population as well as the Black
could profit from the reforms achieved by the Reconstruction govern-
ments? .

. What is meant by the suggestion that Reconstruction was a period
of revolution in thé White community in tke South? |
What evidence is there that the Blacks were capable of effective
political action? of success in economic life?

+ To what extent did the Reconstruction governments reflect a
revolution in the White population?

- How did the Black officeholder perform in political roles to give
his fellow Blacks an opportunity to get ahead as free men?
What evidence is there that education was considered desirable by
Blacks? Why did the_Black want to learn to read?

United States History : The Black Perspective, Pp.60-61

Although several of the selections included in this section relate
directly to women, there are no questions for the module in itself which
encourage discussion of the effects of reconstruction on former female
slaves.

The.reviewer noted that there was 1ittle in this publication which
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could help clarify the attitude of a black male concerning women. This
comment was made, with reference to a quote from the letter from Frederick
Douglass to his old master: ’

"I married soon after leaving you; in fact,.I
was engaged to be married before I leff you;

and instead of finding my companion a burden,
she was truly a helpmate."

I

United States History : The Black Perspective, P. 155

TOPIC III ,
AMERICAN ECONGMIC LIFE

American economic life is the product of an evolutionary process
which begar. with the settlement of America under the mercantile sys-
tem. Change took place within the economic system as the realities
of life ih America became evident. The founding of the Federal Re-
public created a stable society in whkich capitalism could develop.
An examination of the economic life of ‘the United States should re-
veal the differing stages of economic growth which characterized
various time per iqu .

This topic has been divided into six general areas: (1) The
Economy containing a few understandings related to basic concepts;
(2) Mercantile Capitalism; (3) Industrial Capitalism; and (4) Finance
Capitalism, each denoting a stage in our economic development; and
the role of government as indicated by (5) Government Involvement,
and (6) Government Finance.

Social Studies 11 : American History, P. 19

The woman as a worker outside of the home and the effect of this labor
unon the American economy is not mentioned. This had a direct relation-
ship to the production of labor saving devices, packaged food--even the
"two car family."

In the case of omissions, the usual first remedy is to include an
equal listing of names. Thus, the selection below aives women as well as
men recognition for participation in an important part of the democratic
process:

—

. Over the years, men and women from all walks of 1life
have advanced the cause of freedom and true equality
in the United States. Among them can be found Thomas
Paine, Abraham Lincoln, Harriet Tubman, Frederick
Douglass, Sojourner Truth, Jane Addams, Susan B.
Anthony, Jacob Riis, Martin Luther King, and others.

Soctal Studiee 4-6, P. 8
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On the other hand, the Tist below brought the charge of "tokenism."
(In view of the fact that Ms. Anderson is black, there might be a charge
of double tokenism!)

Major contributors to our distinct American culture would
include Henry Wadsworth Longfellow, Ldgar Alien Poe,

Stephen Foster, Edward McDowell, Paul Lawrence Dunbar,

George Gershwin, W. C. Handy, Marian Anderson, Winslow Homer,
James McNeil Whistler, Frank Lloyd Wrighu, Samuel Clemens,
Langston Hughes, James Weldon Johnson, and others.

ot

Social Studies 4-6, P. 9

\

Another problem of the combined female-male list as a way of balancing
curriculum is that unlike entries are often included to bolster the number.
In this context, a reviewer noted that there was a teridency to omit impor-
tant women as contributors to a particular period of history, if they were
controversial figures. In addition, the general Tack of knowledge about

omen's role in various periods has led to some strained identifications.
Thus, Dolly Madison has been 1isted occasionally as an important woman at
the\time of the American Revolution. However, she was only eight years old
when the Declaration of Independence was written. Furthermore, the usual
description of her does Tittle to change the stereotype of the wife and

hostess\role.

Ab;zéil Adams has become recognized as a woman whose explorations in-
to political philosophy matched that of her husband and some of his illus- |
trious colleagues. There are a number of women "activists" whose stories
are generally coming before the public.

Balance of male and female role is often better achieved in courses of
study focused upon. cultural development.

Discussion Questions

Why do the nomadic tribes have leaders with such great powers?
Does religion have an effect on this?

How do the lives of Arab and American women compare?
L}

How does the "will of Allah" influence Arab attitudes towards
progress?

Social Studies 4-6, P. 68

There are several useful devices in organizing committees for
this study. One is to have the structure of the committees parallel
the matrilineal structure of the Iroquois family. For example, the
oldest girl in each committee automatically becomes the committee
chairman. Committees may be given the name of Iroquois clans. Among
the Iroquois the number of clans varied from nation to nation, and
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included Wolf, Bear, Beaver, Turtle and Deer, Heron, Hawk, and Snipe.
Since each nation had Bear, Volf, and Turtle, these chould all be
included.

Teaching a Pre-Columbian Culture : The Iroquois, P. 13

There are several useful devices in organizing committees for
our study. One is to have them parallel the patrilineal structure of
the Homespun Age family. The oldest boy in each group automatically #"
becomes chairman. )

Teaching the Age of Homespun,-P. &

In the guide, Teaching About India, a module of some length is devoted
to strategies and resource materials for exploring the changing role of
women. The reviewer noted that this section could serve as a model -for
each of the culture areas. A problem posed here, however, is finding equiv-
alent materials for other culture regions. Teaching About Africa features
first person accounts by African males. At the time this was written,
similar female accounts were not readily available.

Questions can often lead to research or discussion which alerts the
student to areas in which the treatment is unbalanced. For example, with
referepce to a section concerning Economic Organization in Eastern Europe,
Social Studies Grade 6, A Teaching System, the reviewer noted that an under-
standing states that:

"uomen who are treated as equals, make up an important part
of the work force." After this, there is no reference to
women/roles/etc. It is recommended, therefore that in the
sections "INFORMATION NEELED" and "LEARNING ACTIVITIES" there
should be such activities as:

(1) Specific information on Eastern European
women in the labor force.

(2) Examine -positions of women under different
Eastern European economic systems. (Or
examine and compare.)

(3) Examine women as consumers in different
Eastern European countries. (Or examine
and compare.)

Social Studiee, Grade 6, A Teuching System, P. 62

I1lustrations maybe undo much of the good work of the writer in try-
ing to provide balance in the curriculum.

The text of this publication recognizes women's problems in securing

credit, and generally recognizes both males and females as consumers. The
illustration, however, assigns male characteristics to the lending agencies.
K
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Many agencies are prepared to lend money.
Pick the one best for your purposes. '

Credit and the Consumer, P. 21

In the following pair of cartoons, note the imbalance is in the opposite
direction. The kindly woman clerk is refunding money, but the male creditor
is beating the person who can't pay.

Law and the Consumer, P. 54 Law and the Congumer, P.63
52




What picture of the intelligence of "Mother Hubbard" is conveyed by
this illustration? )
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Living Within Our Means
Energy and Scarcity
Environmental Education
Ingtructional Activities K-6
p. 54
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Ve There are some points at which balance can only be achieved at the cost
of inaccuracy. The material below is such a case:

: 3. Outline of the Teaching Scheme. .
This module on the function of law in controlling officials

contains five understandings. The first understanding ccnsiders

how officials may interfere with basic interests of citizens in

the processes of governing. The second understanding looks at the

United States Constitution to identjfy principles that limit powers

of officials for protection of the governed. The next three under-

stardings examine mechanisms by which official conformity to princi-

ples of the CGonstitution may be monitored:

E
©

(", Tecks by officials within the same branch
(2) .cks and balances between different official brw..ches
(3) an independent judiciary ’

////’—QQ‘\»: (4) free expression ’ ’

/ hs (5) the vote .
..[ ‘\ N /i:; .

j “For » ... - stance, there are many historical examples in which
/ i the vari us pes of monitoring have been used. Teachers using this

module,as .art of an American History, course may wish tqg identify

these, and include them in student research and discussion assign-
ments. ’

. Some examples include: - r
. o
. Alien and Sedition Acts controverty °
. Impeachment of Andrew*Johnson .
- Scandals of the Grant administration
. Canal Ring )
Tweed Case e
- Woodrow Wilson and the Versailles Tr&gty controversy
. Teapot Dome . -
Franklin Roosevelt and "the packing of the Supreme Court"
. Truman's firing of General MacArthur
Censure of Joseph McCarthy -
Censure of Adam Clayton Powell
\ . Resignation of Spiro Agnew

M 7T
v e

Teaching About Basic Legal Concepts in the
Sentor High School. Module IV., p, 2

A first reading of this list of cases might create the impression that
men are more prone to be involved in government scandal. Discussion of

this -yuestion should identify the point that government has been dominated
by men. -

A ¢ se involving a woman in a government scandal would probably be one
differing in importance of responsibility of the participant. The price'of
such a substitution, therefore, would be a distortion of the understanding
being developed.

LY




Can the degrading effects of an unflattering cartoon about one sex be
cancelled out by an equally degrading cartoon about the other? Discussion
of this question might lead to greater understanding of the feelings of
each party. Does one represent a more common stereotype than another?

Environmental Education Strategies, Fp. 14, 15

-

; 55



WHAT SHOULD BE DONE ABOUT
BIASED INSTRUCTIONAL MATERIALS

Schools cannot afford to discard books on short notice.  On the other
hand, in terms of the damage which biased materials have done over the
years, educators cannot justify delaying some sort of action regarding
sexism. ‘

One solution to this dilemma is to use the stereotype and other
offensive items to create awareness. The checklist below gives suggestions

as to how this can be done.

Students

' Look fon and Learn tu necognize bias that may be found
in textbooks, Libraiy books, felevision proghams,
magazines, etc.

o Ask your Librarians to help you identify non-racisi,
non-sexist books. Select books that help you undenstand
people in other cultunes on situations than your own.

. Point out bias An-materials when you necognize At 4in
matenials you are using in-schoof.
o Do a study of youn textbooks. Ask your teachen if you

can do this with other students as a project on as part = -~ .
0§ your own school work.

. Wriite Lettens to people who can help you Learn more about
bias in textbooks.

. Wiite Lettens to publishens and Let them know when you
have found bias in Zextbooks. ‘ .

. Rewrite stories or textbocks to show how they might have
been wiitten to avoid bias or §rom another persons point
0§ view. '

Teachens
In the Classnuvom

"lovel" with the students in youn classroom. Point

out nacist on sexist bias of books on materials.

Help them Learn to identify sources of bias and impontant
omissions in the materials. )

. Develop classroom activities around {dentifying bias.
found in tefevision, textbooks, movies, Librarny books,
magazines, efc.

o Inconporate the development of critical neading skills
as an insthuctional objective fon atf youwr feacning, not

just when special efforts are being made to identify bias
in materials.

5763/6(/




o Identify on develop supplementary materials which can
help "connect” sore of the bias of available materials.

o Design student neseanch projects. These might include
a study of thein own textbook maternials on thein identi-
fleation of sunplementary maternials.

o When students have completed activities identifying bias,
have them wnite Lettens and send neponts to admiiistrators,
publishers, community groups and organizations working £o
neduce bias in textbooks.

o Inuite Local resounce persons into your classroom to
provide additional information and work with students
on special profects and activities.

o Ask students to newnite materials on wnite thein own

matenials on subjfects omitted grom the textbook on
wiite the matenial from other penscns points of view.

o Use bulletin boarnds, postens, pictunes, magazines, and
othen matenials to expose students to information commondy
excluded §rom traditional materials.

o Develop a classroom collection of non-racist, non-sexist
neading maternials gon students. Identify books that
students may be encouraged to seek out 4n thein personal
neadung.

"hat Can You Do About Biased Textbooks?"
Resource Center on Sex Roles in Education.
Pp. 1-2,
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_PUBLISHERS'
GUIDELINES
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Ginn and Company
TREATMENT OF MINORITY GROUPS AND WOMEN

The fact that many people are prevented from participating §ully
Ain fhe benefits of our society and in nealizing their individual
pofentialities because of prefudice and discrimination places an
obligation on all of us to do everything we can to eliminate this
condition, Because of the uaique nature of their products, pub-
Lishing companies have a special responsibility to promote undes-
standing and respect among groups. Educational pubfishers in
paticulan have a special obligation to carry out this responsi-
bility because theirn products are being used by almosi every child
o4 school age.

Educational materials teach far morne than infommation and a way of
Leanning.. In subile-—often unconscious—ways, the Zone and devefop-
ment of the content and the illustration foster in a Learnen
positive on negative attitudes about self, nrace, neligion, regions,
sex, ethnic and social class groups, occupations, Life expectations,
and £ife changes. Inadvertent bias, as often the nesult of omis-
sion as commission, cen influence the impact of educational programs.

Ginn and Company, a Xerox Education Company, intends to produce
quality educational materials in every senmse. 1t is our belief
that in addition to achieving sound instructional obfectives, -
materials should help students develop a positive self-image, a
sense of personal digngly, and a respect for an undersitanding
0f the diversity of Amesrican sociely.

This philosophy is being reflected as well in the employment
practices of Ginn and Company. The company is carrying out a
vigonous policy of seeking out members of non-dominant cultune
ghoups and employing them in a variety of positions from which
thein special cultural talents will make an impact on the product.
In addition, in necognition of the pervasive problem of under-

+ empLoyment of minority groups, the company has initiated and is
vigorous Ly pwisuing a posditive action progham of hiring minority
group wonkerns 4in all phases of empLoyment. The company 45
dedicated fo the proposition that discrimination will not be
exercised against minonity on women workerns in rnecruiting,
hirning, on promotion. The company cooperates with appropriate
onganizations seeking to foster equal-opportunity employment
and encourages its empfoyees to become actively involved in
clvic agfains. .

The company is, obuiously, concerned abbut the needs of its

customens and intends to handle these needs with fairness and )
a sensitive negarnd forn cultuwal, ethnic, %egional, and hacial - ‘
difgerences. 1In accond with this concern, Ginn and Company is
seeking to insune that all its proghams be promoted and presented

(n an open, sensitive manner with no recowrse to exploitation of
multi-ethnic, nacist, on sexist themes.
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A company's attitude is projected thaough the content and ilus-
thations in its educational material as much as through its
marnketing and employment policies. To {msure that (ts materials
help students build positive self-images and develop an anprecia-
tion fon the diversity of American society, Ginn and Company will
follow these guidelines 4in developing its pubfLications:

1. The company shall choose editons, authons, consultants,
antists, and othens associated with developing programs
whose backgrounds include an awareness and sensitivily
to the needs and desines of minority groups as well as
othen groups that make up owr society. Content and
graphics editons, as well as marketing staff, must
also be particularly sensitive Zo these concerns.

2. The company will develop a variety of methods for
improving staff awareness and sensitivity both %o the
needs and des.ines of all Amenican ghoups and to the
fonces and conditions operating to the disadvantage of
minornity groups.

3. The content {llustrations in pubfLications should present
in an accurate and balanced manner appropriate rephesenta-
tion of minonity groups and their environments.

4. Educational mateniats should redfistically and honestly
portray the conteibutions of atl Amgrican grewps 2o the
development of owr society. But, in paticular, they
should call attention to the significant contributions
0f those peoples who have been most ignoned: Black
Amenicans, Spanish Americans (especially Mexican-Americans
and Puerto Ricans), Firnst Americans, Asdian Americans, and
women,

5. HMatenials should hefp students appreciate the many .
contributions to oun culture made by membens of the
various minonity ghoups, emphasizing that each one has
its List of achievens, thinkens, writens, artists,
seientists, builderns, and statesmen.

6. No materials should sugaest by omission on commission
on by over on underemphasis that racial, nebigious,
negional, on ethnic ghoups in our society are more or
2ess capable, wonthy, on impontant than any other.

\ 7. 1eeustrations shoutd present a proportionately batanced
number of make and female children and adults grom
minonity groups and show them in positions of Leadership,
authionity, and centrality.

§. Programs must necognize that there are dif ferences in
appearances between members of minonity groups. Photo-
graghs ogten can be used. TLLustrations depicting minority
group individuals shatl show rnecognizable and realistic
rnacial featunes.

14




10.

1.

12,

13.
14.
is.

16.

b}

~ .

Where appropriate to the subject area, there should be
shown a significant number of instances of integhated
human ghoupings and settings to indicate equal status and
nonsegregated social nelationships. :

Prognams should depict Life in contemporary urban as well
as subwiban and rural envinonments so that city children
can find significant identification fon themselves, thein
joys, thein participation in a stimulating cultural
environment (museums, theatre, ete.), and thein potential
for a satisfying and effective Life.

Content and LLustrations -should portray racial, neligious,
and ethnic groups with thein similarities and differences
Ain such such a way as to build positive images.

The multi-cultunal character of our society should be
portrayed as having a unique and special value.

The content and (LLustrations should make clear through

¢« examples the historical and contemporarny forces and condi-
tions that have operated and stiL operate to the dis-
advantage of mi{nority groups.

The materials should promote the goal of a pluralisitic
soclely in which eveny person has a night to be nespected
as an individual with intuinsic dignity and wonth.
Knowledgeable memberns of minonity ghoups will review
materials to guard against any inadvertent bias in Hieirn
contents. Reviewerns will also be sensitive to current
customert rneactionss '

The company's practices and policies concerning multi-
ethnicity will be continuousfy reviewed.

September 1, 1973
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HOLT, RINEHART AND WINSTON
SCHOOL DEPARTMENT

GUIDELINES FOR THE DEVELOPMENT
OF ELEMENTARY AND. SECONDARY
INSTRUCTIONAL MATERIALS

- The Treatment of Sex Rofes

Because educational materials ingluence the development of
the attitudes students cary into adult £ife, Holt, Rinehart
and Winston considers it important that the values and societal
noles suggested in instructional materials be positive ones, and
that they be as free as poss<ble from bias, stereotypes, and
canees-nole nestniction., Both men and women should be portrayed
in such a way as to build positive images and f§osfer mutual
" nespect forn both the group and the individuals in that group.
Textbooks, supplementary materials, and audio-visual products
shoutd be carefully developed to contribute to a student’s
forming of a positive self-image and a positive, respectful
{mage of otherns.

Children absonb mone subliminally than authons and editorns
may nealize. 1t is therefore necerrary that we develop sensitivity
to bias in educational matérnials, both to correet inequities that
exist today, and to prepare children for the world they will enter
when they §inish thein education. An editorial slant which
assigns a particular societal nole on set of values Lo a
panticubar group of peopfe is a form of bias, and shoufd be
viewed as potentially damaging.

Children will be exposed to nole models that allow each
one the greatest possible oppontunity for §ull development as
a person.

1. ROLE MODELS

The traditional noles of women in society as homemakers
and in the areas of child-nearing, education, nuwising, and thz
wth ane both valuable and vital to the Life of the society.
No effort should be made to downgrade on disparage these rofes.
Rather, an effont must be made fo expand the rofes of both
sexes, to include men in nwituwiing and homemaking activities
and to include women i areas such as business and science.
An unbalanced assignment of such nofes does a disservice o both
sexes. Childnen should see people of both sexes in a variely of
activities and nofes so0 they can identify with those models and
thus develop thein own individual talents and preferences to
thein best advantage.

(Pubtished February 1975 by Holt, Rinehart and Winston)
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A. Tlustrations should reglect variety in occupation
and dness gor both men and women. 1% 4s not necessarny to depict
a woman in a dress and apron on a man Ain a business suit with a
briefcase for them fo be necognizable as male and female.

B. 1In view of the projection that 90% of all women w.ill
wonk outside the home at some Ltime in thein Lives,* women are
not to be stereotuped as "housewives" continually .engaged in
housework. . Wherne women are nepresented as motherns, they should
be shown, whenever possible, as having other interests--wonk,
hobbies, sponts, efe. o

C. Men arne Zo be shown participating in a variety of
domestic chones, such as cooking, sewing, housework, chifd-
heaning, ete. Care should be taken to avoid “implying that
they are inept at these activities on that to do them is de-
meaning. 1% should not .be impLied that a man who engages in
domesiic chones 4s "henpecked" on effeminate.

D. Some single-parent families will be included witn
both men and women as head of the household.

E. Both sexes should be allowed a §ull range o4
emotional expression. Sensitivity to the needs and wants
0§ others will be stressed as desirable. Men should not be
shown as needing to resont to violence, norn women fo tears,
Zo achieve an end.

F. No job on hobby should be shown as neglecting on
the masculinity or femininity of the peaple who purnsue Lit.
Thus, hairdressing, thuck driving, nunsing, woodworking should
be shown as Legitimate pwiswits §on members of both sexes.

G. Cane is %o be taken in the portrayal of children. .
Ginks should not always be shown in dresses, playing "house,"
on degerrning to boys, Children of both sexes wilf be shown
playing with all kinds of toys; boys should not be Limited
to "active," "aggressive" toys and girks to dofls and "passive
toys.

H. A balance 48 to be maintained in the use of rofe
models in exerncises, examples, all text materials not controlled
by outside copyright, and both nesearched and commissioned visual
materials.

1. Specigically, women and ginls sometimes should be described
on shown :
a} 4Anvolued in competitive team sports such as baseball
and soccen

*U.S. Department of Labon, EmpLoyment Standards Administration,
"Facts on Women Wonkens," February 1973. :
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b) actively engaged in construction and repair~—wood-
working, building, mechanical and electrical wonk

c) as Leaders

d) 4in investigative and analytic attitudes—coflecting
and analyzing rocks and minerals, studying reptiles and insects,
doing math problems B

e} exhibiting courageous and feawrless attitudes

§) wonking in a variety of jobs and careers—in offices
and factornies, as doctons, Lawyerns, cab drivers, stockbrokers,
telephone installers, housepa’wtens, engineerts, researchers,
pilots, ship personnel, efc.

gl as fangen, heavien, physically and emotionally ...
Aﬁnongea, and more agghessive than the men on the boys around
Zhem \

2. Similarky, men and boys sometimes should be shown
a) playing and working together in non-competitive
settings—doing a puzzle, planting fLowers, shopping, efc.
' b) 4involved in homemaking activities—cooking, cleaning,
weaving, efc. .
c) Ainterested in "so4t" things— fabrics, butternflies,
daydreaming, babies, f§Lowers
d) enjoying a sense o4 onder—cleaning things up, making
things neat, paying attention to personal appearance and hygiene
e) as gollowers .
§) as interested in music, dancing, art, fantasy, poelry
gl wonking as assistants, sechetaries, telephone operators,
elLementary school teachers, ainline cabin attendants, practical
nuises, efe. . ’

1. The emphasis should be on positive nole models forn both
sexes, and undue use of negative models 44 to be avoided.

1. Specifically, avoid the foLlowing sitereotypes of women.

feargul mechanically <inept

squeamish frivoLous

passive shrewish, nagging .
dependent easily defeated by simple probLems

weepy ("just Like a gink")

2. By analogy, men are not to be stereotyped as brutish,
vioflent, crude, hansh, on insensitive.

J. Women should not always be identified in ferms of
nelationship to a male figwie (his mother, his wife, his sister),
but as people 4in their own right. Adult members of one sex
are not to be shown as being under the controf o4 someone
who Lays down nules and allows on disallows certain behavion.
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Use Avodd
%

S Jane wonks as a swimming Carnl Lets his wife, Jane, work
instructon. as a swimning instructon.
Carnk plays gels on Saturday Jane permits hen husband to
agternoons . play golf on Satunday agternoons.

K. 1In gilmstrnips and necondings, the same guidlines for
LLusthations and Language will be folLlowed as in printed mattenr.
. There are special considenations, however, for narratons and
actons:

1. There should be a conscious effort to.use a mixture of male
and gemale voices in any set of filmstnips on set of recond-

- 4ngs. Women's voices shouwld not be nestricted to the

- taditionally feminine subjects (Litenature, home economics,

efe.) and men's voices should not be nestricted te those
subjects usually thought to be mone "masculine” (science,
cuwvient events, sports, efe.). The subliminal effect of
distrnibuting male and female voices throughout a wide variety
0f subject matton can do a great deat towarnd breaking down
the trhaditional siteneotypes, especialiy since the narnaton's
voice 45 wsually thought of as the voice of strength and
authornity.

2. Chanactenistics in dramatizations used for educational .
maternials arne often identigfied as menely "Docton,""Merchant,"
"Banker," etc. - When casting these noles, producers and
dinectons should go outside the usual sex sterneotypes.

1T. SUBJECT MATTER

In subject matten, educational materials will acknowledge the
noles and contributions of both women and men. Maternials that
do not meet this crniterion on which are biased in Language on
attitude should be avoided whenever possible.

A. Therne is %o be a balanced nepresentation of-stonies
and arnticles by and about women and ginls in neaders, Liternature
and nhetoric books, histonies, and anthologies.

B. Where suitable materials do not exist in a particular
subject area, existing materials arne Zo be presented in such a
way in nsinuctions to the teachen or swuounding text as to
clarnify the social fonces that have operated to the disadvantage
of women or men in this anrea.

1. 1In quoting Literature on documents (The Declaration of
‘ Independence, Shakespeanre's "What a piece of wonk is man,"*
\ ete.) that make heavy genernic use of masculine forms, it
\ should be indicated wheneven possible that the tenms are
wsed to signify all people,




-
Generic usages of man, mankind, etc. should be pdinted out
and explained.

2. 1In books dealing with subjects that have trhaditionally been
dominated by a particular sex (e.g., physics, aerospace,
nuwwsing) balance should be provided in photographt uin

* instructions to the teacher, aind thiough the inclusion of
special featuwres such as "careens," notes on different
cultunes, on historical sidelights.

3, Where material is deemed sufficiently important to include
in spite of an obvious imbalance, comment is Zo be invited
in the swuounding text, teaching notes, on discussion
questions, ‘

111, LANGUAGE

Careful and sensitive use of Language i85 important in .
achieving a positive tone and creating balance. Often edifons
and authons are not awane of the effects the generic use of
"man" and the masculine pronoun have on readens. Because
generic use of the masculine form is rare in everyday speech
compared with specific use, many people will inadvertently
infer the specific when they hear on nead the generic. The
natural inclination of the Listener to picture an individual
0§ the genden that is mentioned may have the uninfentional
effect of excluding females grom the thought. This is
especially te fon young children who have not yet Leamed
the abstract concept of the generic use of the masculine foam.

A. Because ginls may tend to feel excluded grom books
with titles Like Man and His World fust as a boy might feel
that a book entitled Woman and Her World isn't meant fon him,
such usages should be avoided.

Use : Avodd -
Seientists and Discoveries Men of Science
Histony of Peoples Man and His Wornkd
The Individual and the State Man and the State
“People and Nations Men and Nations

In the Zfext itself, avoid the generic use of "man" as much
as possible, along with othen wonds having masculine markers.

Use ' Avoid
. The foundens... The founding fathers...
When eanly people dis covered When man discovered §ine...
67
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B. Avoid structuwes hequiring the generndic use of the masculine
pronoun by rewniting the passage where possible.

Use ' Avoid
When children Lean thein When the child Learns his
Language., they... s fanguage, he...
When you Leawn your Language,
you, ..
on
When a child Leans Language,
he on she.. ~-

(use Apa}ungﬁg)

C. Be careful in the use of words containing masculine

markens.

Use ' Avoid
assistant night—hand man
go-between, Liaison midd€eman
big, enonmous man~-sized (fob)
adulthood, maturnity manhood
synthetic . mainmade
competent woskmantike

Note that some wonds with masculine markerns do not nave non-
sexist synonyms. Use them spaningly on newnite to avoid their
use.

brotherhood fratermnize
gellowship mannish

D. Avoid belittling characterizations witn feminine markens.

womanish woman driven
woman's work just Like a woman
oLd-maldish Auuﬂ&ed
spinstenish weak sisten

E. Thy to §ind neasonable substitutes for the compounds
0f man on woman unfess a specific person L5 nefervred Zo.

Use Avodd
rd
police officen policenan
finefighten . §ireman
wonrken workman .

plumben, efectricians, efe. repaisman
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’ Use \ Avoid

chainperson on chain;
also nephrase to " these=
meeting was chairned by..."

chainman, chairwoman®

©  cave dwellen caveman
Memben ‘0§ Congress, conghessman, Congresswoman
Congressional
Representative;

Representative Rodino,
Representative. Jondan

business penson, businessman, businesswomar,
business people * busdinessmen
« postal worken, Leitern maifman
carrnien, mail carrien
sales person, sales nepre-- salesman, safeswoman,
sentative; salespeople, 56 "2smen
sales gornce .
Lusurance agent A . S man

*NOTE: Be careful to avodd using -person coinages o mean
o —woman as in "Chairman Geonge Smith and Chairmerson
Lowise Brown" c¢n "The salesmen and dthen safespecple
in the Westean Region.”

F. Women and men will be treated with equal dignity, and
nespett, and comments about them should be given equal weight.
1. Do not describe women in terms of thein physical attrnibutes
on appearance unfess men are also described in comparable
teums. Parnticularly to be avoided are adjectives that tead
to di nish women by p&iiraying them as cute, fragife,
delicate, helpless, doflplike, etc., and jokes on inneundos
focusing on a weman's physique.

L e

. Use Avodd
M. and Mas. HcAZListen M. McALLister nuns the garage
run a garage. s in pantnenship with his wige,

. i a stuiking bLonde who mans

the pumps.

resfe ML McALLister, a hand-
some man with a §ull
ned beand and a mane 0§
tawny hain, nuns a garage
in partneship with Mus.
McALListen, a stniking
blonde who works the
pumps .
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Avodd refering to women (n teums of thw fte&'btwn/shcp to
men on thein gamuuu

Use ' o ;Avoid
Geof/zge Stewant, Board of Geonge Stewant, Board of
Education Presdident, Education President, and Mary
and Mary Leng, Chaituvoman Leng, t¥fe of Doctorn Harry
“cf the Ad Hoc Committee... Leng...
on ,
Geonge Stewart and Mary Geonge Stewart, Board 0§
Leng Education P/L%Ldej’bt and Mary

Leng, mother of 60u/u

When women are nefepred to in marital relationships, the
corect toum (5 "wife."”

5,
Use ' ‘, , Avodd
wife {91 name of perscn) | the wife
the Little woman
the old Lady

, the betten hatf
Similarly, avoid /Lel{m’ng to a husband as "the ‘o4d man."
Tenms, titles, and namu show” e used in a parallel

construction, "with 5ema£eé somenimes mentioned 6uust for
variety. ;

Use ‘ Avodid
i .
men and women; beys and| men and ginls’
guls; women and men; |
gils and boys '
President and Mns. Fond\\ President Ford and Betty

the husbands and wives; the men and thein wives

the couples |
Women are referred to by ﬂlw own names, rot by titles -
indicating mari al nelationships, unbess this is significant
in context and/on men are /Leéo/uw,d to in the same way.

Use i Avoid
Dolley Madison ‘\: Mis. James Madison
Senaton Percy and \ Senaton Percy and Mis. Grasso
Governon Grasso; . )
Mr. Pency and Mns. Grasso; 4 4

Charles Percy and ELLa ‘
Grasso. \ ,*




¢

5. The term ladies 4is fo be used when men ate teferrted to as
.gentlemen, and not as a modifier (Lady Cawuer, Ladu mechandic).
Tt 45 tc be avoided as a mark of jalse respect, as <in "cleaning
Lty (use elegners, custodians). Because ladulike has ceme
to mean "over-nice” ot "umnaturally agfected” to many people,
Lt may be best to avoid using 4%.

6. Professional titles are sufpicient to identify professional
women. Avodd the use of woman as a modifier, as in woman
doctor, woman lawyer.

Use Avodd
The well-known doctonr, The: well-known woman doctor,
Virnginia Apgan, Virginia Avgat. ..
The doctorn reached gon The woman doctor heached
her bag. for hern bag.

Women in business are referrned fo by thein job titles.

Use Avedd
assistant aal-Friday
secretany gl

7. Avoid the use of special terms for women in particular fob
categonies, such as pcetess, authoness, usherette, aviatix.
Use poet, authon, usher, pilot, efe.

8. Ms. 45 acceptaéﬂe wsage whete a woman's marnital status 3 nok
significant in context on 4is not known, oxr when the woman L4
known to pregen Lt.

9. Authons and §amous people no Longer Living are conventionallu
referred to without title, by §ull name the §inst Lime it
appearns and by Last name only thereaften, unless this would
not be clear in context (as with Amy Lowell and James Russell

Lowellj .
Use Avoid
Frost, Robinson and Frost, Robinson, and Miss
Dickinson Dickinwen
on
Robernt Frost, Ediwin
Anlington Robinson and .
Emily Dickinson ' .
Robert Browning and Browning an” Mus. Browning

ELizabeth Barrett Browning




" Use . Avoid
Aften gounding Hull House, Aften founding Hull House
Jane Addams...;then Addams Miss Jane Addams...; then
Miss Addams
Pierne and Maie (on Marie Mo, and Mg, Cuie, Dr. and-

and Pierns) Curie; the Mas. Cundie
Curnies .

4
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Scott, Foresman and Compary
GUIDELINES FOR IMPROVING THE IMAGE OF (OMi I IN TEXTBOOKS

Sexism nefens to all those attitudes and actions which demean ox
stereotype individuals on groups because of their sex. These
guidelines focus specificatly on the elimination of sexism as i,
nefates to women in Zextbooks. ” .

Whethen accidentally on intentionally, women have frequently
been treated as inferions. Textbooks shoutd treat women and men
as equals. Textbooks are sexist if they omit the actions and
achievements of women, if they demean women by using patronizing
Language, on if they show women on men only in stereotuped noles
with Less than the full nange of human interests, tnaits, and
capabilities. The actual nofe of sexism in society, past and
present, should not be igngned; and, where appropniate, Lext-
books can discuss sexism as an impcatant phenomenon without
neflecting on neinforcing sexist bias.

GENERAL GUI“DELINES FOR TEST AND TLLUSTRATIONS

The actions and achievements
of women shoutd be necognized

‘The contributions of women to politics, the sciences, the arts,
dnd othen fields often considened exclusively masculine should
be presented and explonred.

The wonks 0f female authons are too ogten omitted from anthologies. -
When compiling on nevising such texts, editons should actively
seanch §on material writien by women. ’

Fem/a{é.e/s shoutd be included as often as makes in math problems,
spelling and vocabwlary sentences, discussion questions, test
items, and othen exencises. Very often the overall tone of a -
book i sexist because males are mone §requently mentioned in
exencises on because the exercises %e/sent only stereotypes.

ALthough many factons determine the content of Zextbooks—authons,
permissions, space, time, money, the market, ete.—these Limita-
tions shoutd not be used to excuse bias, prejudice,.on
Ansensitivity.

'\
Women and ginks should be given
the same nespect as men _and boys .-

Witens, editons, designens, and illustrators should make sure
that both male and §emale neadens feel that a publication 4is
dinected to them.

13
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Material siould be scutinized canefully in the context of the
book as a whole to enswre that contempt for women as a group
48 not inadventently being fostéred. For example, wiitens
should take care that material about a woman who is stupid,
financially inept, a bad driver, a shrewish mother-in-fLaw, a
. blind followen of male initiative, ete. does not present these
qualities as typical of women as a group. Ginls and women
_ should not be shewn as mone fearful of danger, mice, snakes,
—— and insects than boys and men are in simifar situations.

Women and gunts should not be shown as wwonthy people when they
do not conform to mafe standands. Males should not be viewed

as having a monopoly on ability to judge what is interesting on
wornthwhile.

.

AlLthough women are a majonity of the American population, in
many ways their histony has been that of a minornity group.

- Because of past discrimination, the 5'me care must be taken in
porthaying women as in poatraying blacks, a~ to Ricans,
‘Chicanos, Amernican Indians, and other minonitics.

Abilities, thaits, intenests, and
acwvities should not be assigned on the
busis 0f male on female sterneotypes

One neason often cited for the overuwhelming percentage of sefec-
tions by on about males in Literature and Language arts texts

A8 that boys will nead only stornies about boys, whereas ginlks
will read anything. 1§ females were not depicted as passive,
Lacklusten, sweet but senseless .drudges, both boys and ginks
wowld find them mone interesting. Few boys have nejected

Alice in Wonderland on The Wizard of Oz because the main

‘ characterns ane ginks. )

Femiles as well as makes possess counage, physical strength,
mechanical skills, and the ability to think Logically. Hales
as well as females can be fearful, weak, mechanically inept,
. and iLLogical. Females can be rude, intractable, active, on’
messy. Males can be polife, cooperative, inactive, or neat.
_ Because such characternistics are shared by males and females
Ain neality, textbooks that classify them as "masculine” on
"feminine” are misnepresenting neality.

Both men and women shoufd be shown cooking, cleaning, making
household nepains, doing Laundny, washing the car, and Zahing
care of children. Both men and women should be shown making
decisions; participating in sponts; wiiting poetry; working in
gactornies, stones, and offices; playing musical instruments;
practicing medicine and Law; serving on boards of directons;
and making scientific discoveries. However, care must be taken
to ovoid neplacing old stereolypeswith new ones. Showing some
women 4in traditionol nofes, such as.housewife on nuwise, is not
sexist 4if women ane shown in othern noles as well.
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Chitdren often conform to the standands of thein peers because
they fean nidicule. 1§ only boys are encouwraged to be active
and competitive, Girks with these inclinations may Learn £o
stigle them. 1§ only ginls ane encowraged Zo expreds cvenly
such emotions as fean, sorrow, and affection, boys ray

\5ee£ nefuctant to expness these emotions.

Both men and women have much mone fc gain from the elimination

0f steneotypes. Textbooks which avoid male and female stereoiypina
will mone accurately nepresent neality, encourage tolenance fon
individual differnences, and allow mone fneedom fon children fo -
disecover and express thein needs, intenests, and abilities.

RECOMMENDATIONS FOR AVOTDING SEXIST LANGUAGE

Dealing with the omission 0f women

Terms and titles which use man to nepresent humanity have the
effect of excluding women §rom varticipation in vatious human
detivities. 1t is wsually easy to fdnd some other way of
expnessing the idea.

EXAMPLES OF SEXIST LANGUAGE: POSSIBLE ALTERNATIVES:

rearfy man eanly humans, early men and
women

Neandesrthal man Neandenthals, Neadernthal men
and women

‘lhen man {nvented the When the wheel wds invented...

wheel...

History of the Black Man History of Black People in

in America . America

Man and His World World History

Occupational teams often ignore the existence of women wonkens.
When a group includes both women and men, use a term o phrase
that neglects the actual composition of the group.

EXAMPLES OF SEXIST LANGUAGE: POSSIBLE ALTERNATIVES:

businessmen busincssmen and women, business
Leaderns, operatons of small
businesses, entneprenewrs,
menchants, industrnialists*

congressmen membens of Congress, congredsmen
and women

maifmer. ) Lettern caviens

repaiunen people who repailt...,hepairens

*Since the tenm businessmen is often used Loosely, it may be
helpful tc describe the person on pertsons in mohe precise
occupational tesums.
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A vabtton(zing tone towand women, created by euvhemisms, diminu-
twe suffixes, and fack of panatlelism, must be avoided.
Regetences to a woman's appearance, marctal status, and family
should not be made unless these {tems would be notewonthy in
wegenaing to « man in the same context.

EXAMPLES OF SEXIST LANGUAGE:

the §ain sex, the weaker sex
the ginls (n the office
seulptress, suffragette
the ZafiieA and the men

men {and women)
man and wige

The wonks 0§ Hemingway,
Steinbeck, and Miss Buchk
were widely tead.

The poetic style of Emily
Dickinson and E.E. Cummings
are quite different.. Emily’s
style (5 spare and simple,
while Cumnings' ..

Galileo was the astronomen
who discovened the moons
of Jupiten. Marie Cwiie
was the beautiful chemist
who discovered nadium.

-

The candidates were Bayan K.
Wilson, president of
Amesican ELectronics, Inc.,
and Florence Greenwood, a
peat, blonde grandmothenr of
§ive.

POSSTBLE ALTERNATIVES:

wemen

the women in the o44ice
sculpton, suffragist

the women and the men, the
Ladies and the gentlemen

men and women

husband and wife, man and woman,
the couple

The wonks of Hemingway, Steinbeck,
and Buck wene widely nead.

The poetic styles of Emily
Dickinson and E.E. Cwmmings

are quite differnent. Dickinson's
style 45 spare and simple,

- while Cwmmings'...

Galileo was the astronomesr who
discovered the moons of Jupiten:
Marnie Cwiie was the chemis*

who discovered naddiunm.

Galileo was the handsome
astronomen who discovered the
moons of, Jupiter. Marnie Curnie
was the beautiful chemist who
discovered nadium.

The candidates werne Bryan K.
WiLson, president of American
ELectronics, Inc., and Florence
Greenwood, credif manager for
BLoominghilL's department
stone.

The candidates were Bryan K.
Wilson, a handsome, siLves-
haired father of three, and
Flonence Greemwood, a pert,
bLonde gnandmothern of give.

EWuaL«Lng sex-nole steneotypes

Editorns and authons should be cautious when theu assign certain
activities on noles to people on othemwise differentiate between




people purely on the basis of sex.
nepresesit neality and ignone the actual contributions of both
sexes 2o the activity on noke. This is wnot £o say that airnls
shoutd never be pictured play with dofls on that boys should
never be pictured playing with basebatlfs, but that a mone varied
pictune (5 also a more realistic one.

EXAMPLES OF SEXIST LANGUAGE:

In New England, the typical
farm was s0 small that the
cwnen and hWis sons could

take care of it by themselves.

Childnen had once fLearned
about Life by Listening to
aunts, uncles, grandparents,
and the wise men of their
town on neighborhood.

Write a paragnaph about what
you expect to do when you
are ofd enough fo have Mnr.
on Mus. before yowr name.

Pessonal symbols are small,
personal objects on posses~
sions that have particulan
associations §orn thein
ownets, To a woman, for
example, a pressed glowenr
might necall a dance she
attended many years ago.

A boy might keep a cracked
baseball bat because it
neminds him of the time he
hit the winning home nun.

Many such assumptions mis-

POSSTBLE ALTERNATIVES:

In New England, the typicak
farm was 40 small that the
family members could take care
o4 it by themselves.

Childnen had once Learned about
Life by Listening to aunts,
uncles, arandparents, and the
wise people o4 theirn Lown or
nelghborhood.

Wnite a paraghaph about what
you would Like to do when you
gnow up.

Personal symbols are small,
pessonal objects on possessions
that have particwlar associa-
tions fon theirn owners. To a
father, 4on example, a Zoy
thuck might serve as a reminder
0f a boy who has grown up. A
gl might keep a broken Zennis
nacket because it neminds her
of a hard-won championship.

Personal sumbofs... To a
parnent, 4en example, an ofd
puppet might serve as a ne-
minderr of a gink who nas grown
up. A boy might keep a
Halloween costume as a Souvenin
fnom his childhood.

When creating spelling, math, and other exercises using fictitious
people, authons and editons should make sure that stereotypes are

not perpetuated.
EXAMPLES OF SEXIST LANGUAGE:
AL Listened patiently to
the fadigs chatter.

The ex~stenographer got a
job as a stewandess with an
alnline.,

0 &

*“!

POSSIBLE ALTERNATTVES:
AL Listened patiently while
the women tatked.

The ex-stenographer a0t a
degnee in accounting.




Werds Cike spokesperson and chairperson, introduced into the
tanguage to prevent the omission of women, should not be applied
to women only. When person (s used, {f nefers to either a man

0% woman., , <
1 ¢ .
EXAMPLE. OF SEXIST LANGUAGE: POSSIBLE ALTERNATIVE:
Helen Lopez will be the Helen Lopez will be zthe spokes-
spokesperson forn the admin- veson fon the adminisitration,
Wtnation, and Michael and Mi{chael Johnson wifl bz
Johnson will be the the spokesperson for the union.

spokesman gon the undion.

Males on gemales are often chosen to nepresent "fypical" examples,
thereby excluding one of the sexes grom the neaden's thoughts.
There are many ways to avoid such stereotyping

EXAMPLES OF SEXIST LANGUAéE: POSSTBLE ALTERNATITVES:

the common man, the man on ordinany people

the street

Zthe man who pays a property the person who pays a property

ax Lax

the typical American...he typical Amernicans...they

the teachen...she the feachenr...he on she,
teachers.. . .they

the housewife who complains the censumen {homemaker) who

about highen prices complains about highen prices

Wherever possible avoid the wse of "he-him" neferents. 1t 4s
often preferable to we a plural sentence with plural pronouns;
on substitute he or ghe, her or him, him/her, or a sunonym fon
the noun., 1t 48 becoming increasingly common in alf but formal
usage to mix singulan nouns with plural ptronouns, as in the
sentence "Ed and Sue were present, but neithen expressed thein
views."  Offen pronouns that needlessly nefer fo sex can be

,  neplaced: "Ed and Sue were present, but neither expressed any
views."

Changing Language that demeans women

Wrnitens often judge women's achievements by standands different
grom those by which they judge men's. This 45 necessary in some
professional sports where the same standands do rot apply.

Howeven, in othen aneas one's sex doe. not affect one's competence.
Thenefoite, wiiters should avodd constructions that place women Ain
a special class. Wonds Like girl, young woman, woman, lady, and
gal often subtly denighate women's achievements. They should be
used only when thein counterparts boy, young man, mas, gentleman,
~and guy would be.appropriate in refeviing to a make.
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EXAMPLES OF SEXIST LANGUAGE:

Andrew Wyeth {8 a fine
painter, and Georgia
0'Keefe 45 a §ine woman
painten.
~  Marnie Cunie did what few
- people-men on women-could
do. .

Many Wells Lawrence:is a
highly success ful Lady
adverntising executive.

POSSTIBLE ALTERNATIVES:

Andnew Uyeth and Georgia 0'Keege
ane lﬁine paintens.

~

Marie Cunie did what few
people could do.

Mary Wells Lawrence is a
highly success ful advertising
execufive.

. . 7 ' .
Jenms such as woman doctor on female executive ‘are.generally un-
acceptable’ Whene it is desinable to refen to a person's sex,
negenences should be made with the aid of feminine pronouns:
"The docton wdlkhed .into the noom and put hen bag on a chain next,
to the patient's bed." 1In some cases, howeven, it {8 necessary
to nefen dinectly to a person's sex, as in the sentence: "The
works of §emale authors are too often omitted from anthologies."

Avoid constructions implying that women, because they are women,
are always dependent on male. initiative.

EXAMPLES OF SEXIST LANGUAGE:

The ancient Egyptians
allowed women considerable
control overn property.*

.

« A sfave could not claim
his wife on children as
his own because the Laws
did not necognize 4fave
muviages . * -
the farmer and his wige*

a homeownen and his famity*

POSSIBLE ALTERNATIVES:

Women 4in ancient Egypt had

considerable contrnol over

property.

Men in ancient Egupi allowed

women consicerable control

overn vroperty.+

Staves trnied to maintain family
nelationships, but the fLaws .
did not necognize sLave

maages .

a farum couple
homeowness and ‘thein children

*These examples do not make sense {nasmuch as terms Like
ancient Eguptians, elave, farmer, homeowmer include women.

+This sentence would be comrect only if the authon could
prove that men in ancient Egypt=could choose to grant o

deny property nights to women.

Care must be taken to avoid sexist assumptions and sfereotypes
in teachens' manucfs and othen teachen aids. -
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LXAMPLES OF SEXIST LANGUAGE:

Hammers and scisso0ns are
guod eye-hand Coondinatons.
Hitting the nail {nstead
04 the thumb 48 a tniumph
por the boys. “Cutting out
paper dolls and thein
gaments Ls good 5on the

g- s,

The boys Like action stonies,
and both boys and ainks

Like animation comedy

Ginls will nead stonios

that boys Like, but the

boys will not enjoy
"guish" stonies.

Revising sexist manuscrnipts

" POSSIBLE ALTERNATIVES

Hammers and scissons are good
eye-hand coondinatons. For a
child, hitting the nail instead
0f the thumb on cutting out a
nrcognizable shape 45 a fniumvh.

-

Most children Like action,
animation, and comedy in
stonies. Some children, how-
ever, will enjoy Lightern on
more sentimental types of
neadinag materials.

A manusceript may contain 80 many insiances of sexist Language

that a complete nevision {5 necedsanu.

Following are two such

selections along with possiblenevisions.

SEXIST PASSAGE:

Have cne membern of the class
walk onstage into an en-
vionment of his choosing
(nemembering the difference
between showing and doding,
be ‘sure he does nmot show
you where he 45, but rathen
doed what he would normally
do in that place.) When
you are sure where he 45,
jodn h&m in the envitonment.
As edch member of the class
 discovens where he is, they
An tuwn may jodn him onétage.

Boxn ih Manchester, .England,
an 1922, the daughter of a
greengrocen, Mary Barviington
spent a typical girnlhood
doing chortes around the
house and neading the wonks

. 04 female authons such as
Jane Austen and Emily Bronte.
aLthough she was considered
attractive by men and had
sevenal suitons, shé refected

80

SUGGESTED REVISIONS:

Imagine yourself in a particular .
situation. Without telling .
the class where you are, walk
onstage into this environment.
Remember the difference between
showing and doing and do what
wolld noamally be done in the
place you have chosen. As
othen class members recognize
yowr envinonment, they may

jodin you onstage, becoming a
parnt of the same situation.

Bonn in Manchesten, England,
in 1922, the daughter of
middle-class parents, Mary
Barnington spent a good deal
0§ hern childhood neading the
works of well-known English
authons such as Jane Ausiten
and Emi{Ly Bronte. She was
intent on puwusuing a Literarny
cateer, and her sharp mind
attracted the attention of



n

the joys of mauviage in onden
to puwwsue a Liferary career.
Her shanp, masculine mind
attracted the attention of
Lathuctors at Queen's
College where she won the
coveted Queen's Prize f§or
Literatune in hen ginal year.
By 1946 Miss Barwington had
become a nationally known
authoness, fLargely due fo
hen best-selling novel
Crassington which dealt
with man's alienation — a
theme that recwured in the
eight novels that gollowed.
Now seminetined, she can
occasionally be seen on the
outskhints of Manchester,
sponting the good Looks and
tuim gigune that belie her
age.

Dealing with unavoidable sexism

Lsthuctons at Queen's College.
In hen §inal year, she won the
coveted Queen's Prize gon
Litenature. By 1946, Barrington
had become a nationallu known
authon, Largely due to hen
best-selling novel Crassington,
which dealt with human
alienation — a theme that
necured in the eight novels
that followed. Now seminetined,
she can occasionally be seen on
the outshints of Manchesten,
where she Leads an active Life
and enjoys good healzth.

1§, agter careful consideration, an authon on editon finds iL
desinable to use selections that contain sexist attitudes, these
attitudes should be discussed in accompanying descriptive material

on discussion questions.

For example, the following aquestions

appeared in one text after the stony "The Journal of a Wife-Beater":

. 1. The Latins have a wornd for it:

machismo, that

flaunting of masculinity that is expected in certain

male-dominated societies.

To what deghee does the

Vasili who begins this jouwrnal seem to accept this
concept of male superionity?

2. Eveny time Nitsa hits hen husband, she states calmly,
"T owed you one...." 18 she, as Ahe\g’,aim/.s, sAmply

nepaying a debt?

3. Thy your hand at waiting a journal Nitsa might have
kept fon the daus covered <in the stony.
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%o indigent day care centers,

New England Free Press, 791 Tremont Street, Boston, Massachusefis
02118, Off-prnints of articles on women's Liberation. .

Radical tducation Project, Box 561-A, Detrnoif, Michigan 4§232.
Reprints of articles nelevant to women's Liberation and education.

San Francisco Women's Media Workshop, 2224 15th Stneet, San
Francisco, California 94114. Tapes forn nent on sale., One
on sex nole conditioning (30 minutes) 4is £itled, "And That's
What Little Ginks Ane Made 04."

Source Book Press, 185 Madiscin Avenue, New York, N.Y. 10016.
Reprunts o4 the pubkications of The furst Amesuican feminist
movement. 40 £itles/63 volumes -- $§50.00.

women's Heltaye Seiues, Inc. 838 i15in Stiweel, Saita Monica,
Califonaia 90403. Famous Feminists Senies bookfets, calendar,
postens, cands.

The Women's Histony Reseanch Centenr, 2325 Oak Sineet, Benkeley,

- California 94708. Anchives of the cwuient women's movement,
international in scope. Tssues directornies of women's
pariodicals, a song book, tapes and pefiodical €ists of.
neseanch profects.

(From Images KA Women by Pennsylvania Department of Education.,
Nouem “Reprinted by permission.)




Cleaninghouse on Women's Studies, FLonence Howe and Carof Ahfum,
SUNY/CotLege at 08d Westbury,/Box 210, 0Ld Westbuuy, NY 11568.
Has a §ile 0§ more than 600 courses in women's studies and
descuiptions ok seme 300, descriptions of 17 women's studies
programs, (nfoumation on deanee-granting programs. Tssues
periedical gact sheets.

Feminists on Chifdnen's Media, P.0. .x 4315, Grand Centrnk
Station, New Yotk, NY 10017. Compiled an annotated List of
recomnended non-sexist books -fon yeung neadens, with sugaested
age wange, Little Miss Muffett Fights Back, 50¢, a copy. Issues .
bibliography of arnticles on s¢x stereotyping <in children's . ~~_
media, perniodically undc“ﬁ/ted. Has progham with tapes and .
stides, "A Feminist's View of Children's.Lliteraturne”, approxi-
mately one houwr fong. The progham is fnree, but if presented
outside the New York metropolitan area, thavel expenses and
audio-visual equipment must be provided.

NOW Boston Chapter. "Images of the Growing Ginf." 45 Newbuwiy
Street, Boston, Mass. 02116. Five neading. List: 145¢: Pre-
schoof, Efementary, Jundion High, High Schoof, General Adult.

N0W CLeveland Chapten. Jean J. Webew. 8470 Wiese Road, ;
Brecksvifle, Ohio :4141. Secondary school psychology texts.

NOW New York City Chapter. Anmne Grant West. 453 7th Street,
BrookLun, New Yeuk, N.Y 11215, Study of all areas of sex
discrimination in the New Yonk City public school system.

NOW Un/on County Chapter. Jean L. Ambrose. 549 Lenox Avenue,
Westiield, New Jersey 07090. - Alternatives to the usual .
Home Ec./Shop cowrses which eliminate sex stereotyping.

Pesnsylvanians fon Women's Rights. Education Task Force.
718 Chestnut Street, Lancastern, Pa. 17603. ALL aspects
04 sex discrimination in Pennsylvanian schooks. Text-book
monitorning phoject. Kit on fighting sexism dn the schooks ~
-- "Sep4 Study Guide to Sexism in the Schools." .
Westside Wemen's Committee, P.0, Box 24020, V.ilPage Sfation,
Los Angeles, Calif. 90024. PublLished a memorandum, "Sex
Stereotypes in the Classroom” in the 4all of 1971 for
distribution to school authornities. - Preparinag a guide §or
authons, editons and textbook neview committees; coflecting
neports of instances of sex discimination (invofving boys
as well as gils) 4in California; preparing a siatement on
the subject of sex channeling in publLic schookls. s

Woodward Feminists. Brett Vuolo. 305 8th Avenue, Bar. Lunm,
Ny 11595, Analysis of the cwuiculum of Woodward School 4in
Brooklun, a parent-feacher cooperative; suggestion nevision
. 0f present cwuwiiculun; indctiation and implementation of
ne forms.
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Women on Wonds and Images, P.0. Box 2163, Prninceton, N.J. 08540.
Study 04 the content and effects of printed media on children.

Worien's Action AlLiance, 200 Park Avenue, New York, NY. Committee
on sex-sterectuping in textbooks will serve as a general
clearinghcuse of injormation on all groups engaged in such

. studies will avange programs and aid-groups wishing to
‘ (mplement cwviiculum refouns.

The Year's Work in WHomen's Studies, Wemen's Centen, Barnand
- College, Naw Yoak, NY 10027. Reports on activities in women's
studies, including not only scholarly nesearch but also
{nnovative projects. An annual round-up to begin pubficaiion
Summer 1972.
Sex Role Concepts: An Annotated Bibliography, Business and
. Progessional Women's Fe.ndation. 2012 Massachusetts Ave., NW.,
o~ Washington, DC 20036.

Asiin, Helen S., Nancy Suniewick and Susan Dweck. -L/omen; A
ibliography on Theirs Education and Careers. Human Service -
« Press, 4301 Connecticut Ave., NW., Washington DC. '1972. $5.95.

Ciser. Lucinda. WHomen: 4 Bibliography. 102 0. 80th Street;
New Yonk NY 10024, 25¢.

Hauvuison, Barbara Grizzuti. Unlearning the Lie: Sexism in
Sehool. Livennight. 1973. $6.95.
A blueprint for action fea schools and parents who neject
sexism in education; devdoped by the sex noles commitiee at
Zhe Hoodwarnd Schoof in Brookfyn, N.Y.

Mendenhall, Janice (ed.}! Films on the Women's Movement. 0ffice
0§ CLuil Rights, General Seawdices Administration, Washingicn,
OC 20405." Single copx.e/s free.
.This 45 a very compnenen/swe List 0f films dew&cng with
. various aspects of women's Lives or the Women's Hovement.
Provides a wide selection 4ot a variety o4 audiences. " This .
List 5 updated twice a yeat.

Wheelen, Hefen. -Womanhood Media: Cureent Resources'About Homen.
The Scarecrow Press, Box 656, Metuchen, N.J. $7.50.
. An annotated guide fo source material on the wemen's movement,
rincluding information cn pint and nonprint media organizations.




